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Summary 
WellStop Inc. contracted researchers at the Health Services Research Centre, Victoria 
University of Wellington, to survey teachers in the Wellington region in 2007, to find 
out teachers’ experiences with and views on inappropriate and abusive sexual 
behaviour among Year 7 and 8 students (about 11 and 12 years of age). 
 

A focus group of five teachers and telephone interviews with nine teachers provided 
background material for a postal survey of teachers. The survey response rate was 
49%. Most of the 143 respondents were women (71%); over 30 years of age (87%); 
and nearly half had taught for over 10 years. Responses came from teachers in a range 
of school types: 69 teachers were currently at full Primary schools and 67 at 
Intermediate schools. 
 
Main findings from the survey of teachers 

• General disruptive behaviour described and managed by teachers 
Almost all of the respondents had observed and managed disruptive behaviour: 42% 
managed it with the help of another teacher and the same proportion involved the 
student’s parent/ family; but over a quarter of the respondents managed it alone. A 
quarter followed their school’s known policy and practice. Nearly all schools involved 
had a policy for managing students’ behaviour in general. 
 

• Sexualised behaviours described by teachers 
Teachers were asked to distinguish between sexualised behaviours among their 
students which they considered normal in the school context, and behaviours which 
they considered to be outside the normal range. Normal behaviours included 
boyfriend – girlfriend relationships, flirting, ‘going out’ and physical contact between 
boys and girls such as kissing, cuddling, holding hands and dancing closely together; 
talking and curiosity about sex, their own and others’ development; using various 
kinds of language about sex, bodies, puberty, relationships and sexuality; using 
sexualised language in particular to comment on, tease or bully others; and other 
bullying, such as the ‘down-trou’. There was concerned comment about girls’ 
inappropriate sexualised clothing, and make-up.  
 
Some of these teachers considered behaviours as outside the normal range, which 
others saw as normal for this age group, such as kissing and ‘down-trouing’. Under 
half of the sample responded to a question about sexualised behaviours that they 
considered outside the normal range of behaviours. Behaviours or circumstances 
outside the normal included students showing an unexpected degree of knowledge 
about sex; students touching themselves or others inappropriately; using technology 
inappropriately, or having access to inappropriate material; inappropriate clothing; 
students exposing themselves; students having sexual intercourse; staying over at 
boy/girlfriend’s house; a student soliciting on the street; knowledge of prostitution 
/drug links; and a student known to have been sexually abused.  
 

• ‘Disturbing’ sexualised behaviour described by teachers 
A quarter of the respondents had encountered sexualised behaviour by their students 
that was so inappropriate that they considered it ‘disturbing’. Instances encompassed 
behaviours such as sexual touching of self or others, sexualised language and 
gestures; assaults; use of technology and disclosures of abuse. 
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• Support for teachers in managing students’ sexualised behaviour  
Teachers who had handled ‘disturbing’ sexualised behaviours were generally happy 
with the level of support they had from senior staff in the school. Of this group a third 
would have liked to discuss it with an outside expert but under a fifth had wanted to 
hand the whole issue over to an outside expert / agency. Less than half of respondents 
said their schools had clear guidelines for managing students who display sexually 
harmful behaviour and 37% did not know if their school had such guidelines. When it 
comes to talking with students, parents and others about students’ sexualised 
behaviour, most respondents said they felt comfortable.  
 
Eighty of the 143 respondents specified training or support they would like to have to 
help manage students’ sexualised behaviour. Some wanted more information, e.g. 
about what is normal/ inappropriate; about outside agencies; others wanted training, 
e.g. on signs of sexualised behaviour; how to get support for a student. Some wanted 
guidelines for teachers. Only one participant had ever used WellStop. 
 

• Technology and media 
Respondents’ main concerns here were: students accessing harmful material e.g. 
pornography; bullying via social networking sites, email; vulnerability to paedophiles; 
unsupervised Internet use at home. Management of technology included blocks on 
websites and placing computer screens so that teachers could easily view them. 
 

Discussion  
Respondents had encountered a wide variety of challenging behaviours amongst their 
students. Sexually inappropriate, or other disturbing behaviours that might be 
indicators of sexual abuse patterns were encountered much less frequently. Although 
this was not a representative sample of teachers, it seems that many teachers are likely 
to encounter ‘inappropriate sexual behaviour’ at some time, and about one quarter to 
one third of teachers may encounter behaviours that relate to sexual abuse patterns.  
 
Teachers regard Year 7 & 8 students’ increased interest in and curiosity about sex and 
their changing bodies as normal. Some respondents saw behaviours such as kissing or 
‘down-trouing’ as normal, while others saw them as outside the normal range. This 
probably reflects different teachers’ views and values about what is and is not 
appropriate. Young people of this age are ‘trying out’ behaviours and language and 
may do or say ‘inappropriate’ things. This is not to say such behaviours should go 
unchecked, but they also need to be placed in the wider context of the young peoples’ 
lives. There are dangers in demonising young people on the basis of such behaviour. 
 
Teachers mostly managed difficult behaviour among students within the school 
setting: by themselves or with other staff and using school policies, or sometimes 
discussing it with an outside expert. Families and parents were by no means always or 
regularly involved. Some wanted access to outside experts or training or support 
including some sort of expert guidance and support or professional development. 
 
Outside agencies such as WellStop may need to take an advisory, supporting role with 
schools. Intervening agencies working cooperatively with teachers are likely to 
achieve the best results both for the child concerned but also for the teacher and other 
class members. In most cases, teachers will still need to manage the young person in 
the classroom and playground. A supportive and cooperative approach by agencies 
that recognises the central role of the teacher for that child and for others at the school 
who may be affected, is likely to be the most helpful. 
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1 Introduction 
In early 2007, WellStop Inc. contracted researchers at the Health Services Research 
Centre in the School of Government at Victoria University of Wellington to conduct a 
survey of teachers of Year 7 and 8 classes in the Wellington and Hutt areas.  
 
The aim of the project was to find out what abusive and inappropriate sexual 
behaviours amongst their students were observed by teachers and to ascertain what 
information and support teachers already had, and would like to have, for managing 
these students. 
 
WellStop Inc. is an independent non-profit organisation which works in the 
community to stop sexual abuse. WellStop’s aims are:  

• To provide people who have sexually abused with the skills to stop… 
• To ensure the safety of the child victims. The safety of victims is paramount in 

all our work.  
• To support the families of those who abuse, to help them deal with the effects of 

the abusive behaviour and to make informed choices (www.wellstop.org.nz). 
WellStop has offered programmes since 1996 in the lower North Island for youth who 
sexually offend or show sexually inappropriate behaviour. Two other community 
based programmes, Safe in Auckland and Stop in Christchurch, provide similar 
services. Recent research shows that the outcomes for youth who complete these 
programmes are strongly positive with only 2% recording further sexual offences 
after a four-year follow-up (Lambie 2007). 

2 Objectives of the research 
Staff at WellStop Inc. were aware that some young people show inappropriate and 
abusive sexual behaviour at an early age. They considered that teachers of young 
people may or may not be able to identify behaviours indicating there was a problem 
that required intervention. They also knew that early intervention for these young 
people was likely to achieve optimal results.  
 
WellStop believed that teachers of 11- and 12-year-old children have good 
opportunities to observe these behaviours, and may find them challenging to manage 
in the classroom setting. Teachers of Year 7 and 8 classes may have particular 
requirements for support and intervention services such as those available from 
WellStop. Anecdotal reports suggested there might be extensive abusive and 
inappropriate sexual behaviour among Year 7 and 8 students, but WellStop wished to 
assess this systematically through research. 
 
The research questions were: 

• What abusive or inappropriate sexual behaviours amongst Year 7 and 8 pupils 
have teachers identified? 

• How do teachers distinguish between behaviours that are seen as ‘disturbing’ 
and those that are part of ‘natural or normal’ curiosity? 

• What do teachers do now when they become aware of concerning behaviours? 
• What support do teachers now have to help them manage this? 
• What information do teachers need? 
• What sort of support would teachers like to have to help them deal with these 

issues when they arise?  
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3 Research methods 
The findings in this report are based on two main sources of information: a review of 
relevant literature, and research with teachers.  

3.1 Literature review 
A literature review explored:  

• the phenomenon of children who sexually abuse other children, and  
• teachers’ experiences of children who exhibit inappropriate or aggressive 

sexual behaviours. 
The reviewer, Cate Walton, conducted searches via the Victoria University of 
Wellington Library databases. Search terms ‘children’, ‘youth’ and ‘sex crimes’ in the 
Proquest database located 380 references mostly focused on either adult perpetrators 
or child victims. Similar searches were made in the CINAHL and EBSCO databases 
and the Google Scholar search engine. Some articles in the existing collections of 
team members made frequent citation of the authors Araji, Friedrich and Johnson; 
following these lead to a selection of books and articles that addressed the issue of 
children’s normal sexual development, factors influencing development outside the 
expectations of normal, and factors contributing to children sexually abusing other 
children. Other references explored teachers’ management of children who abused 
other children, and the needs of these children and their victims as well as the needs 
of the adults caring for them. In two cases where articles could not be located, emails 
to the authors elicited full details. About 40 relevant books and articles were 
identified. 

3.2 Research with teachers 
The research with teachers was undertaken in three stages: 

• a focus group with five teachers;  
• telephone interviews with nine teachers. 

The findings of these two exercises contributed to the survey questions in: 
• a postal survey of Year 7 and 8 teachers in Wellington and the Hutt, which 

received 143 responses. 
 
Ethical approval for the research was received from the Victoria University of 
Wellington Human Ethics Committee.  

3.3 Focus group 
The focus group was conducted with five teachers from the Wellington/ Hutt area. 
There were two women and three men; two of the participants were experienced 
former teachers now working in a College of Education. The purpose of this focus 
group was to familiarise the researchers with the key issues involved; to find out what 
were the main problems teachers encountered in schools regarding inappropriate and 
sexualised behaviour; how they distinguished ‘disturbing’ behaviours from ‘normal’; 
to what extent was the use of technology of importance to this issue; what sorts of 
support teachers had and what sorts of support and information they would like. The 
focus group was also expected to provide insights into what language and terms were 
best suited to use with fellow-teachers, for the final stage of the research. The main 
focus group questions are listed in Appendix 4. The focus group discussion was 
audio-recorded, transcribed; and main themes were identified. 
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3.4 Telephone interviews 
Nine interviews were conducted by phone with teachers of Year 7 and 8 students from 
schools as follows: 
 
Table 1: Teachers interviewed by telephone 

Gender Years 

teaching 

Year 7 & 8 

Current School Decile and 

School Type  

 

F 16  7  Intermediate  
F 14-15  5  Catholic Full Primary 
F 7  2  Catholic Full Primary 
F 9  9  Catholic Full Primary 
M 1  2  Catholic Full Primary  
F 2  10  Full Primary  
F 6  7  Full Primary  
F 16  3  Full Primary  
F 16  4  Intermediate 

 
The self-identified ethnicity of the interview participants included: NZ Caucasian/ 
European / Pakeha; Samoan-Chinese, Maori and Samoan. 
 
The telephone interview main questions from the semi-structured schedule are listed 
in Appendix 4. Notes were made during the interviews and the information was 
discussed in the research team as the survey questions were formulated. 

3.5 Postal survey of teachers 
Survey questions were developed based on information received in the focus group 
and telephone interviews. The questions were refined and the survey form further 
developed during a series of meetings with the WellStop Administrator and following 
a meeting with the broader WellStop team on 21 June 2008. The survey form and 
accompanying documents were then piloted with nine teachers of Years 7 and 8 from 
outside the Wellington /Hutt region. The pilot teachers commented on the survey 
form and package as a whole and where they made suggestions these were for very 
minor changes. 
 
The survey form is in Appendix 4. 

3.5.1 Survey content 
The survey questions included general questions about student behaviour, students’ 
inappropriate use of technology, management of inappropriate behaviours, students’ 
sexualised behaviours, schools’ policies and practices, respondent’s knowledge and 
use of services, and demographic questions. 
 
The survey has a mixture of multiple-choice questions, Yes/No questions with skips, 
Likert scale-type questions, and questions requiring written comment.  
 
In developing the survey, attention was paid to advice given by teachers in the focus 
group and telephone interviews and by WellStop staff. 
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An issue that challenged the team was whether the questions and the survey itself 
might have the effect of pathologising behaviours that teachers may previously have 
identified as normal or natural curiosity about sexual issues for children aged 11 and 
12. This might be the case particularly for new or younger teachers. It was clear from 
the focus group and telephone interviews that more experienced, older teachers had a 
clear vision of what behaviour is in the ‘normal range’, and what behaviour is 
concerning and disturbing. We wanted to be sure that the research process itself did 
not do harm to the survey population and their students by encouraging teachers to be 
concerned about behaviours that they previously considered ‘normal’ for this age 
group. A possible consequence of doing the research that we wanted to avoid was that 
such behaviours, and possibly the students involved, might become ‘demonised’ as a 
consequence of our research. 
 
In order to avoid as far as possible the inappropriate pathologising of what was 
previously seen by teachers as ‘normal’ behaviour, we decided to include the 
questions about ‘sexualised’ or ‘inappropriate’ behaviours in a context of other 
difficult behaviours that teachers are also likely to observe and manage in the school. 
This would have the advantage of placing ‘sexualised, inappropriate’ behaviours on a 
continuum of ‘difficult’ behaviours rather than focusing on sexualised behaviours in 
particular, with the potential of singling them out as ‘abnormal’. It would also allow 
us to compare such behaviours with others seen by teachers.  
 
The team did not wish or seek to define what is ‘normal’ in drafting the survey but 
rather sought teachers’ own descriptions. Thus in response to question 5 in the survey, 
teachers are asked to list sexualised behaviours they consider normal among Year 7 
and 8 students in the school context. Questions 6 to 8 then go on to ask about 
teachers’ observation of sexualised behaviours that are outside the normal range for 
this age group, and sexualised behaviours that are inappropriate, harmful, abusive or 
disturbing. 
 
A vexed question was what language to use in discussing sexually inappropriate or 
abusive behaviours. We used these expressions in the research, but also made use of a 
term which is rather neutral but descriptive – ‘sexualised behaviour’. 

3.5.2 Survey administration 
The research team made inquiries with the Ministry of Education and with the 
teachers’ Union, the New Zealand Educational Institute Te Riu Roa (NZEI) about 
access to teachers’ names and contact details. For privacy reasons, these details are 
not available to researchers.  
 
We took the following steps to send the survey to teachers: 
  
(1) Identified schools with Year 7 and 8 students in the Wellington and Hutt regions 

from the Ministry of Education website. We excluded the Correspondence 
School, since teachers there do not have the opportunities for face-to-face daily 
observation of students. 

(2) Emailed to Principals at the schools, describing the survey, requesting 
cooperation, and asking Principals to complete and return a form with the 
following information:  

Number of teachers of Years 7 and 8 at the school 
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Gender of the teachers 
Part-time/ full time? 
Names of teachers (optional). 

(3) Sent prepared individual Survey Packs for teachers containing a covering letter,  
Information sheet, Survey form, postage-paid return envelope and two gifts – a 
pen and a packet of instant coffee (Greggs Café Gold Classic freeze-dried 
90grams). For named teachers, we posted their survey pack directly to the 
teacher at their school. (The survey Information Sheet and covering letter are in 
Appendix 5.) Three mailouts were sent in early-mid September 2007. 
Where we knew only the numbers of teachers at the school, we sent the required 
number of Survey Packs with a letter to Principal, asking the Principal to 
distribute the packs to teachers. 

(4) If we had no response from Principals to our email, we phoned to discuss our 
request. 

(5) Each survey form was numbered to enable the team to keep track of which 
school/s teachers had returned surveys. Reminder notices were emailed to 
schools/ principals in early October 2007.  

3.6 Data handling and analysis 
As completed survey forms were received, they were checked against the main list so 
that only non-respondent schools received reminders. Our cut-off date for processing 
surveys was 5 November 2007, thus allowing approximately two months from the 
time surveys were first sent out. 
 
Data were entered into an Excel spreadsheet, and transferred to SPSS for analysis.  
 
One survey form was excluded from analysis as the questions had been answered by 
three teachers, and we were unable to contact them although several phone-calls were 
made to the school. 

3.7  Limitations 
The research comprised a small survey of teachers within just one region. The 
respondents self-selected into the research in their school setting when they chose to 
respond to the survey and just under half of those who were sent a survey form 
actually returned it. Many potential respondents could not be reached because some 
school Principals declined to receive the survey for their staff. These factors affect the 
generalisability of the findings. Other factors affecting the research are the inherent 
difficulties in language and concepts used. Behaviour among Year 7 and 8 students 
may appear inappropriate or abusive to some teachers or in some contexts or 
situations, or when carried out by some students, but may not be considered 
inappropriate or abusive by other teachers or students or in other situations or 
contexts. The survey did not provide definitions for appropriate and inappropriate and 
abusive behaviours because these terms and concepts are often very dependent on 
such contexts. None the less, the research results provide interesting and valuable 
perspectives on teachers’ experiences with abusive and inappropriate sexual 
behaviour among Year 7 and 8 students. 
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4 Findings from the literature: what we already know 
about abusive and inappropriate sexual behaviour 
among children 

4.1  Introduction 
A small-scale review of literature was undertaken about children who sexually abuse 
other children, and teachers’ experiences of children who exhibit inappropriate or 
aggressive sexual behaviours. 
 
This section includes material on normal and appropriate sexual behaviour for a 
child’s age and developmental stage, and childhood sexual behaviours which do not 
fit normal childhood sexual behaviour patterns. The implications of adult responses 
to children’s sex play are noted. Factors that may contribute to the development of 
inappropriate sexual behaviours in children are presented and their consequences are 
explored. Risk factors for those who have suffered sexual abuse are also 
reviewed. Finally there is a discussion of the experience and needs of teachers who 
encounter children exhibiting inappropriate or aggressive sexual behaviours.  
 
There is extensive literature available about child sexual abuse in general, and this 
form of violence is usually included in other violence studies, e.g. in a recent review 
of the extent of violence and abuse in New Zealand (Lievore et. al. 2007). 

4.2 Sexually aggressive or sexually abusive behaviour in children 
The phenomenon of children sexually abusing others has probably occurred ‘for as 
long as trauma and children have existed’ (Friedrich 1997:xiv). According to Araji 
(1997), therapists working with adults who had sexually abused children began to 
realise that some of these offenders had initiated the behaviours during their 
adolescence. This raised questions regarding the age that these sorts of behaviours 
might begin. From a growing body of knowledge it emerged that some children, 12 
years and younger, sexually abused younger or more vulnerable children. This 
behaviour was found to be, at times, as aggressive and abusive as the behaviour of 
adults, and began in some cases when the perpetrator was under nine years of age, 
with rare cases beginning from ages as young as two to four years. There also 
developed the understanding that while this childhood behaviour is of serious 
concern, given the potential for harm for these children themselves, and for their 
‘victims’, it is also ‘fairly rare’. However, it is important that all adults who work 
with children have an understanding of this problem and are vigilant when with 
children so that they are able to recognise situations and behaviours that might 
indicate abuse by other children is occurring.  

4.3 Definitions  
The term sexually aggressive children is used by Araji (1997) in her review of this 
phenomenon, and it describes children 12 years and under who are engaged in 
sexually abusive behaviour. These children may initiate behaviours involving sexual 
body parts (genitals, anus, buttocks or breasts), which are developmentally 
inappropriate or potentially harmful either to themselves or others. Frequently these 
behaviours are unrelated to the need for sexual gratification, but may instead be 
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related to anxiety, curiosity, imitation, attention seeking, self-calming or for other 
reasons (ATSA 2006). 
 
The term sexually aggressive behaviour includes any sexual act, which occurs to any 
person of any age, that is either against their will, without their consent, or that 
occurs in an interaction that is aggressive, exploitative or threatening (ATSA 2006; 
Ryan 1991a).1 
 
Sexually aggressive behaviours usually involve inequalities in physical size and 
power, in cognitive and emotional development or in the ability to be assertive or 
controlling in personality. Sexually aggressive behaviour also most often involves 
some sort of coercion, that is, the perpetrator uses a form of pressure to deny the 
victim free choice. Types of coercion can include a power or size imbalance 
involving threats and violence, bribery such as money, treats, or favours and 
friendship in return for sexual participation, which often plays into the victim’s need 
for nurturance and caring, or fear of loss and abandonment (Ryan 1991a). 

4.4 A developing field of study 
Understanding children who sexually abuse is a relatively new field of study and a 
comprehensive theoretical basis for it is still developing. What is known, however, is 
that young people who sexually abuse are distinctly different from adult sexual 
offenders (Ayland & West 2005; ATSA 2006). In addition, amongst children who 
exhibit problems with sexual behaviour there is wide variation regarding both the 
severity of their behaviour as well as in the potential for harm that they might inflict 
on other children. There are, therefore, few common features found amongst these 
children thus precluding the creation of a universal profile, or the development of a 
universal treatment programme (ATSA 2006).  

4.5 Normal childhood sexual development and behaviour 
Friedrich (1997) reminds us that ‘sexually aggressive behaviour is an aberration of 
an underlying, universal behaviour’ (p. xiv). The capacity for sexual urges is inborn 
and therefore sexual exploration is a normal part of child development. Because 
expression of sexuality is learned, it is the responsibility of all adults who care for 
children to ensure that they are nurtured and encouraged to explore safely and 
appropriately (Gray & Pithers 1997, Ryan 1991b).   
 
In children younger than 12 years, where general health and intellectual development 
is proceeding as expected, sexual behaviours are based in natural curiosity, and occur 
voluntarily between children of similar developmental stage, size, and/ or age. 
Children feel no guilt about the mutual exploration of each others’ bodies by sight 
and touch; however they can become embarrassed especially if caught by adults. 
Their behaviour is an information-gathering process that is only one part of 

                                                
1 Sexually aggressive behaviours may include direct physical contact between the aggressor and their victim. 
These types of activities include: touching, rubbing, disrobing, penetration of the oral, anal or vaginal openings, 
either with the penis, tongue, finger or an object. Sexually aggressive behaviours also include hands-off 
behaviours, such as exhibitionism (exposing one’s genitals), and voyeurism (observing others, especially in 
intimate situations such as toileting, bathing or changing, without their consent). Other types of hands-off 
behaviours include frottage (rubbing up against others) and fetish behaviours such as stealing underwear or using 
others’ clothing for masturbation. Obscene phone calls, texts, e-mails, letters, sexual harassment and denigration 
are also sexually aggressive behaviours that do not involve direct physical contact between the victim and the 
aggressor (Araji 1997; Ryan 1991a). 
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children’s ongoing friendship with another of the same or different sex. It is often 
spontaneous and light-hearted and may continue in ‘secret’ (in normal sex play 
children usually agree to ‘keep it a secret’) if adults ask them to stop, but when 
caught, while they may be embarrassed and a bit guilty, there is no shame, fear, 
anxiety or deep seated anger. Children’s interest in sex/sexuality is balanced by their 
curiosity about other aspects of life, and often parallels exploration of gender roles 
during their play as is shown in Table 2.  
 

Table 2: Natural and healthy sexual exploration during childhood 

Sexual exploration is an information gathering process and is balanced by curiosity 
about other aspects of life 

• Children are of similar age, size and developmental status 
• Children participate voluntarily and explore by looking and touching 
• Children experience exploration as mutually enjoyable 
• Children usually demonstrate these behaviours with known friends 
• Children’s demeanours are light-hearted, spontaneous and giggly 
• Children do not usually experience feelings of anger, shame, fear, or 

anxiety 
When requested to stop by adults, children usually cease these behaviours (at least in 
view of adults) although they may go on in secret. This secrecy is mutually agreed 
and usually light-hearted. 
Sources: Araji (1997), Johnson (1999), DeLamater & Friedrich (2002) 

 
It is also important to remember that the period of pre-adolescence, between the ages 
of 10 and 12 years, is a time of rapid physical and social development. Accurate 
knowledge of the developmental tasks and challenges of this age group is important 
in understanding whether behaviour is of concern. Table 3 shows features of normal 
sexual development in preadolescents (8-12 years of age). 
 
Table 3: Normal sexual development in preadolescence (8-12 years) 

Social organisation is homosocial Sexual learning and exploration often involves the same 
gender 

Masturbation may begin Males (about 38%) before puberty  
Females (about 40%) before puberty 

First experience of sexual attraction 10-12 years 
First sexual fantasies Within a year after first sexual attraction 
Group dating and heterosexual parties 
begin 

Experiences beginning the development of relational 
capacity 

Biological changes Occur from about 10 years of age onwards 
Increase the possibility of sexual interactions 

Sources of information about sex Mass media, TV, movies, magazines, music; parents 
/peers /sexuality education programmes and 
professionals 

Source: DeLamater & Friedrich (2002)  

4.6 Young people who have developmental or learning disabilities 
Sexually inappropriate behaviours among young people must be viewed within their 
developmental context (Araji 1997; ATSA 2006; DeLamater & Friedrich 2002; 
Friedrich 1997; Ryan 2000a). This can be made more difficult if the child has a 
developmental or learning disorder. Children with these disabilities often mature 
physically at the same rate as those without these challenges, making them more 
vulnerable to others’ inappropriate behaviour and they may then learn to behave in 
unacceptable ways without understanding that their behaviour is inappropriate. 
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Further, Fyson et. al. (2003) found that sexually inappropriate behaviours among 
these children are rarely recognised and reported.  
 
Fyson et. al. state that these children, in addition to having the abuse they suffer 
overlooked, are more likely to sexually abuse others because of their own history of 
abuse, their lack of opportunity for age-appropriate relationships with peers, their lack 
of sex education and because parents, teachers and carers may not recognise their 
nascent sexuality or feel ill-equipped to deal with these children’s needs and feelings. 
Because these young people may lack an understanding of their own behaviour, they 
often do not intend to be abusive and do not understand the significance of their 
actions. Intervention to change their behaviour is however important, as inappropriate 
behaviour by them, while lacking in malice, may be experienced by their victims as 
abusive. Fyson et. al. (2003) state that children with learning disabilities can and do 
benefit from appropriate interventions that change the behaviour and thereby protect 
both them and any potential victims. 

4.7  Children’s sexual behaviour that does not fit normal childhood sexual 
behaviour patterns  
Table 2 above outlined what is considered natural and healthy sexual exploration 
during childhood. Table below 4 shows aspects of behaviour that raise concern. 
 
Table 4: Sexual behaviours in children that raise concern 

• Sexual understanding is out of balance with developmental age 
• Sexual behaviour is out of balance with other aspects of their life 
• Behaviour involves children of different ages, size or developmental stage/unequal power imbalance 
• Behaviour involves coercion, bullying and a power imbalance 
• Behaviour occurs without the consent of one of the parties 
• There is fear, shame and discomfort 
• Secrecy is imposed and coerced 
• Where the child is unable to control or stop the behaviour (obsessive or compulsive behaviours) 
• Sexual behaviours that cause physical or emotional pain/discomfort to others 
Sources: Araji (1997); DeLamater & Friedrich (2002); Johnson (1999) 

4.8  Adult responses to children’s sex play 
Adult responses to children’s sex play are important. Cantwell (1988) believes that 
not only is it important to recognise normal sex play among children, but also to 
accept and respect it. Johnson (1999) encourages adults to be educated about what is 
normal sex play, to accept this as normal and healthy and to respect children’s 
normal exploration. She believes that if normal sex play is punished, children will be 
reluctant to come to adults for help if they encounter sexual behaviour that is not 
acceptable to them.  
 
In her research among pre-teens, Renold (2006) reminds us that children are 
inherently sexual beings and that by denying this we deny children the guidance that 
they need to become healthy sexual beings as they grow. Their sexual selves form a 
significant part of who they are long before they become involved in sexual activities.  
 
Adults who are open and accepting of children’s normal sex play and sexual 
development are more likely to open discussions with children on ways of keeping 
themselves safe from unwanted sexual advances. Children who feel accepted and 
respected will be encouraged to tell someone if anyone (regardless of age) 
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approaches them to initiate sexual behaviour that is unacceptable or unwanted. The 
understanding of what is normal sex play for children at each age and developmental 
stage is an essential tool for recognising behaviour that may raise concerns. 
Furthermore, as these concerning behaviours need to be reported, investigated and 
discussed, it is important for adults to have access to support and help with concerns 
about any form of sex play. (A list of such services is available in Appendix 6.) 

4.9 Information and communications technology 
In the last ten years burgeoning new technologies have come to the fore in children’s 
lives and into the school environment. While there are undoubted benefits for society 
from these technological advances, there are also some negative or harmful 
consequences for children (Chisholm & Fenaughty 2006; Gallagher 2005).  
 
The Internet can provide access to materials that are extreme and inappropriate for 
young people such as pornography, or material depicting violence and other activities 
that can be highly disturbing for viewers and extremely damaging for young people in 
particular. Increasingly, the Internet has material that depicts children as the subjects 
of pornography and other types of abuse for the sexual use of viewers.  The impact of 
viewing this type of material can be significant and cause an awakening to and a view 
of sexuality that is extreme and unhealthy.  
 
Table 5: The benefits and risks of new technology 

Benefits of new technology  Risks of new technology 

Using  social networking sites, 
and cell phones, young people can  
• meet people with similar 

interests 
• talk to their friends outside of 

school hours 
• express themselves fully 

without interruption 
• be in contact with their 

parents or other adults to 
arrange times to be home, 
pick ups and other activities. 

 
Using Web searches young people 
can 
• find information about things 

that interest them 
• access information that they 

may be uncomfortable 
accessing in ‘real-life’/face to 
face situations (e.g. birth 
control, sexual identity issues, 
and religious questions) 

Cell phones  
• can be used for bullying 
• for recording images of children being bullied, abused, or in 

private/personal situations  
 
The Internet 
• What is shared online is ‘there forever’, and cannot be recalled 
• The Internet gives the illusion of being anonymous  
• Both parties in a communication may not have equal information about 

each other 
• Personal information is easily gleaned through discussions that focus on 

personal information 
• Provides the opportunity to groom and lure a child into a sexually abusive 

or physically dangerous situation 
• Provides access to materials that are extreme and inappropriate 

 
Because of the illusion of anonymity  
• some young people may be feel free to behave in an antisocial manner 
• may lead to a normalisation of inappropriate behaviours and attitudes 
• If a young person airs problems and frustrations  

o it is very likely that they will not get the help they really need 
o their vulnerability may identify them to predators 

Source: Chisholm & Fenaughty 2006; Gallagher 2005. 

4.10 Understanding the context of children who abuse others 
It is important to include context in assessing the nature of sexual behaviour in 
children, such as the environment in which the child grows up, the family context 
and their social experiences. Very early in life children begin to acquire social and 
cultural roles (including sexuality) by closely watching and listening to the actions 
and reactions of others around them, especially significant adults. They may 
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frequently mimic (or model) the language and behaviour they have observed 
(Friedrich & Trane 2002). Table 6 shows the importance of factors that contribute to 
the development of inappropriate sexual behaviour. 
 
Table 6: Contributors to children’s inappropriate sexual development 

 
Sexual behaviour problems have multiple aetiologies and there is a high correlation 
between sexual behaviour problems and other behavioural and emotional problems. 
Friedrich (1997) believes that when considering the factors that contribute to the 
development of sexual problems in children, it is necessary to consider the role of the 
family in the emergence of sexually aggressive behaviours, and to be aware that 
sexually aggressive behaviours bear a striking similarity to other externalising 
behaviours. Such behaviours are most often demonstrated by children from 
backgrounds that are significantly deficient in providing an environment that 
nurtures, promotes and fosters healthy child development.  

 
Table 21 in Appendix 1 outlines some of the social and demographic factors found in 
the histories of children demonstrating concerning sexual behaviours (Friedrich 
1997; Friedrich & Trane 2002; Pithers et. al. 1998; Visard et. al. 2007). 
 
The childhood environment is of course multifaceted in itself, and Tables 22-26 in 
Appendix 2 show some of the ways childhood environments may be unsafe for the 
normal development of a child’s sexual being. These cover factors associated with 
technology/media, neighbourhoods, the home environment, needy parents, family 
violence, and aspects of impaired development in children who abuse others. 
 
Children who have been victims of sexual abuse are generally considered to be those 
most at risk of becoming sexual aggressors. Cantwell (1988) states that the link 
between sexual abuse and sexual behaviour has been clearly established, but Drach 
et. al. (2001) found no significant relationship between a diagnosis of sexual abuse 
and the presence of sexual behaviour problems. Lievore et. al. (2007) go further in 
stating that a history of abuse is in and of itself an insufficient predictor of sexual 
offending. However, Lambie & Seymour (2006) found that sexually abusive 
adolescents are highly likely to have a history of other concerning behaviours, non-
sexual aggressive acts and other forms of antisocial behaviour. They also agree with 
research that indicates that previous experiences of victimisation have a causal 
relationship with sexual offending. 
 
It seems that while sexual abuse can have an impact on whether a child will go on to 
develop sexual behaviour problems, the development of sexual behaviour problems 

• Most problems of  inappropriate sexual development  that occur are due to problems in the 
child’s environment 

• The most critical factor within the family context is the quality of parent/child attachment 
• Physical abuse and/or emotional neglect are found in the backgrounds of children with 

problematic sexual behaviours  
• Sexual aggression is usually a consequence of some form of maltreatment 
• Verbal messages from parents aren’t nearly as influential as the messages sent by their behaviour 
• Sexually aggressive children can be viewed as being ‘in close proximity’ to their own 

victimisation 
• It is important to appreciate that sexual aggression reflects aberrations in parenting. 
Source: Friedrich (1997:xv) 



What’s happening with abusive and inappropriate sexual behaviour among Year 7 & 8 students?  
A survey of teachers 2007.  Report for WellStop Inc. 

18 

does not necessarily indicate that the child has been sexually abused, nor does it 
mean that the child will go on to become sexually abusive.  
 
Domestic violence, emotional and physical abuse and/or neglect are the most 
significant factors when considering the development of sexual aggression in 
children, as are other family and environmental factors (Friedrich & Trane 2002; 
Pithers et.al. 1998; Visard et. al. 2007). 
 
It should be noted however, that New Zealand research shows childhood sexual 
abuse is significantly associated with sexual problems for adult women (Mullen et. 
al. 1996), and that the negative health effects of sexual abuse exhibit a dose-response 
effect, as the severity of the sexual abuse in childhood predicts the range and extent 
of health problems in later life (Fergusson et. al. 1996a; 1996b; 1997). 

4.11  Consequences of vulnerability factors for some children 
Children with sexually abusive or other inappropriate sexualised behaviours may 
have very diverse presentations. Ensuring a safe and appropriate response means that 
adults identifying, managing and treating these children need to recognise a range of 
behaviours. 
 

Table 7: Impaired development in children who sexually abuse 

Five core areas of development that seem to be consistently impaired in children who sexually 

abuse other children 
Dysfunctional family 
environment 

• Children often removed from the family home because of abuse, 
neglect or family breakdown, and/or 

• Families usually have a generic pattern of family dysfunction 
Aggressive 
socialisation  

• Children had experienced physical abuse, witnessed domestic 
violence, and/or 

• the father had been convicted of a violent crime 
Inappropriate 
sexualisation 

• Children had themselves experienced sexual abuse, or 
• Been exposed to lax sexual boundaries, or 
• A member of the extended family had been convicted of violence or 

sexual offences against young people 
Neurophysiological 
deficits 
 

• Demonstrated learning disabilities, developmental delay  
• language problems 
• problems in executive functioning (attention deficits; poor impulse 

control) 
Mental health 
problems 
 

• Conduct disorders 
• attention problems  
• sleep problems 
• nightmares 
• enuresis, and/or encoporesis 
• self harm 
• eating problems 
• anxiety disorders (including PTSD) 

Source: Lambie & Seymour 2006; Visard et. al. 2007 
 
Occurrence of several factors should raise the vigilance of adults involved in 
children’s day-to-day lives (see Table above and Tables in Appendices). According 
to Friedrich (1997), sexual aggression is usually a consequence of some form of 
maltreatment, but sexual abuse is only one form of maltreatment that may contribute 
to the development of sexual aggression in the child.   
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In summary, the most important factor to emerge from the literature reviewed is that 
children who behave in sexually abusive ways during childhood have a multitude of 
vulnerability factors. Significantly, a high majority of these children have been found 
to come from severely deficient backgrounds. Coming from such backgrounds will 
have ongoing and far-reaching implications for these children which may include 
behaviours of concern, such as but not limited to, the sexual abusing of other 
children. These behaviours exhibit the reality of ongoing family abuse patterns and 
the ‘multiple entrapment’ of such families and children (Araji 1997; Friedrich 1997; 
Gray & Pithers 1997, Lambie & Seymour 2006; Visard et. al. 2007). 
 
Some children with multiple vulnerabilities may behave reactively, that is, their 
response to experiencing their own victimisation will be through behaviour that is 
sexually compulsive. These behaviours tend to be self-stimulating and it is rare that 
they are directed towards others. Another group of children may engage in extensive 
but largely mutual interaction with other children (who usually have also been 
sexually abused), while the group of children that cause the greatest concern are 
those whose behaviour is intrusive and coercive. Further information outlining the 
drivers to different behaviours and the pathway to abusive behaviour is provided in 
Appendix 3. 
  

When considering children who sexually abuse other children it is vital to remember 
the context in which this behaviour arises and examine how the combination of 
vulnerability factors may interact across the stages of child development. While 
some children with a complex mix of vulnerability factors become sexually abusive, 
these children form the minority of young people who experience a highly 
disadvantaged home life. And while some of these children may develop sexually 
abusive behaviours, not all of these will be directed outwards and only a small 
minority of these children will go on to be convicted of sexual offences as an adult. 
Other children, as they grow up, may exhibit antisocial behaviours that are of 
significant concern for society, some may go on to offend in other ways, either 
violently or non-violently and chronic and severe personality difficulties may emerge 
in some. Because of the complexity of responses and outcomes that can occur among 
children who are vulnerable it must be stressed how inappropriate it is to model 
juvenile sexually abusive behaviour within an adult model (ATSA 2006; Friedrich 
1997; Gray and Pithers 1997; Lambie & Seymour 2006; Pithers et. al. 1998; Visard 
et. al. 2007). 

4.13  Impacts of sexually abusive behaviours  
Sexually abusive behaviours among children will have a significant impact upon the 
child who is sexually abusive as well as for the other children exposed to this 
behaviour, the victims. Thus both the abusing child and children around him or her 
are at risk. For the child him/herself, these behaviours can and do interfere with 
developmental tasks and with the child’s other relationships.  
 
The children themselves may consider the behaviour they are showing is of concern 
and recognise that it causes others around them to feel uncomfortable. Even though 
the behaviour may be directed solely towards the self, these behaviours can make 
others uncomfortable if they occur at the wrong time or place, if the behaviour 
conflicts with family or community values or if the behaviour is clearly abusive. 
Observing behaviours that are not in line with the observer’s emotional, physical or 
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social development may create a traumatic awakening to sexual activities that are far 
in advance of the viewer’s or victim’s developmental stage (Araji 1997; DeLamater 
& Friedrich 2002; Johnson 1999). 
 
Child sexual abuse often co-occurs with other violent behaviours. Children exposed 
to multiple adverse experiences have a very high risk of adverse outcomes later in 
life. In a study of New Zealand youth, Fleming et.al. (2007) described that being 
either a victim of, a perpetrator of, or a witness to abuse was associated with a 
multiplicity of health risks. These include depression, anxiety, suicide, and increased 
risk-taking behaviours such as cigarette smoking, excessive alcohol consumption and 
marijuana use. Additionally they found that exposure to abuse resulted in difficulties 
with school relationships. 
 
Sexually abused children, as a group, exhibit more sexual behaviour problems than 
do other children. They can also be at risk of sexually transmitted infections and 
related complications, particularly if the perpetrator has been the victim of sexual 
abuse.  

4.14  Child sexual abuse in New Zealand  
In a review of child abuse issues in New Zealand, Chesney (2006) found a high rate 
of child abuse with an exponential growth in the number of reports to Child, Youth 
and Family (CYF) since 2003. In their analysis of data from 2002/2003, Lievore et.al 
(2007) found that 23% of notifications to CYF involved abuse or neglect and 
calculated that this represented a rate of 7.4 children per 1000. Chesney (2006) states 
that it is estimated that there will be over 73,000 notifications to CYF in the 2006-
2007 year and that investigations into these allegations of abuse will confirm that 
about 13,000 children in New Zealand have been the victims of some form of abuse.  
 
One study into physical abuse in children in New Zealand, conducted by McKenzie 
(2006), showed that children who were physically abused most often lived in two-
parent families, were Maori or Pacific children, and that the physical abuse they 
suffered was often overlooked by agencies which investigate allegations of child 
abuse. One significant type of abuse, that perpetrated by mothers, was particularly 
tolerated by investigators. McKenzie also found that there was a general reluctance in 
New Zealand society to treat physical abuse as a crime. Significantly, compared with 
children who were sexually abused, children who were physically abused were more 
likely to come from homes where there was a multiplicity of concerns and troubles 
such as family violence, substance abuse, mental health problems and neglect.  Given 
the evidence that children who become sexually aggressive come from homes where 
there are significant levels of multiple entrapments, the tolerance of physical abuse by 
child abuse investigators is of concern (Araji 1997; Friedrich 1997; Gray & Pithers 
1997, Lambie & Seymour 2006; Visard et. al. 2007). 
 
It is however, difficult to determine the true rate of child sexual abuse in New 
Zealand because, according the Chesney (2006) there has been little research into the 
rate of this type of abuse in New Zealand. The longitudinal cohort studies in the 
South Island, especially the Christchurch Health and Development Study do provide 
some valuable data. Estimates of the prevalence of childhood sexual abuse in New 
Zealand cover contact and non-contact abuse and suggest that 10% to 20% of people 
under school leaving age are abused, with up to 30% of girls under 16 reporting 
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unwanted sexual contact (Anderson et. al. 1993; Fergusson et. al. 1996b; Fleming et. 
al. 2007). The Youth2000 survey showed that 16% of females and 22% of males 
who experienced unwanted sexual contact also said they were frequently physically 
hurt (Fleming et. al. 2007). 
 
Chesney (2006) did raise the point made by Briggs (2005), who stated in her AW 
Jones Oration at the University of Adelaide that she had found a tendency for boys to 
under-report sexual abuse. Lambie & Seymour (2007) also believe that there is 
significant under-reporting of sexual abuse by adolescents. Research by these authors 
found that between 35% and 42% of those who reported being sexually abused, 
reported that this abuse was perpetrated by adolescents.  
 
Despite the lack of accurate statistics to expose the real numbers of New Zealand 
children who have experienced abuse, it can be seen that the level of child abuse in 
New Zealand is high, and has consequences, not just for the children abused, but for 
all people who come across these children either socially, or through their work. As 
described above, abuse of children occurs in a variety of forms and degrees of 
severity, but for the group of children who experience multiple levels of abuse, 
severely deficient backgrounds, or other risk factors, the consequences of their 
experiences will have ongoing effects that go further than the sexual abusing of other 
children. 
 
Lambie (2007) quotes research by Mullen and colleagues (1991) showing that of the 
sexual abuse incidents reported by 500 women, a quarter of the offences were carried 
out by teenage boys. He also cites New Zealand Police statistics to show that from 
2000 to 2005, ‘youth under the age of 17 years committed on average 15% of all 
sexual offences’ (Lambie 2007:9).  

4.15  Teachers 
Teachers have responsibility for children for a significant period of time during a 
child’s life and are often in the position of having to manage the maladaptive 
behaviours of the children and young people who come from deficient backgrounds 
(Baginsky 2003). Fleming et. al. (2007) in their New Zealand study on violence 
experienced by young people found that experiences of violence, whether within the 
school setting or not, have a multitude of effects upon students when at school. 
Students who have experienced bullying or other forms of violence are more likely to 
be truant, have reduced connections with those within the school environment, both 
peers and teachers, and demonstrate increased levels of disruptive behaviour, drug 
and alcohol abuse and other health problems (Baginsky 2003; Fleming et. al. 2007; 
Veltman & Browne 2003). Teachers are often expected to recognise and solve 
ongoing problems with those children who present with multiple difficulties.  
 
Do students seek help from teachers? 
In their New Zealand study, Fleming et. al. (2007) found that only 11% of students 
who admitted to being bullied told a teacher. Moreover, for sexual contact, less than 
2% of students told a teacher or school counsellor. These numbers are extremely 
significant as students spend a large amount of time within the school environment. 
The ability to turn to teachers and school counsellors for help would seem to be a 
desirable option, especially given that problems are likely to arise in school 
attendance or conduct.  
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Fleming et. al. (2007:7) recommend that: 
• Schools should take bullying seriously and provide safe environments for 

students at school 
• Schools should provide opportunities for students to tell staff if they have 

worries or concerns about safety or bullying at school 
• Schools should ensure that there are opportunities for students who are 

experiencing violence outside school to gain support and assistance. 
 

Challenges for teachers 
Schools and teachers have an important role to play for children who have been 
abused. They can provide a normalising impact on children’s thinking, help to 
establish and maintain daily routines, model a social environment that will enhance 
development and provide a satisfactory standard of care (Veltman & Browne 2003). 
All children have legitimate needs for validation and correction of their sexual 
learning and need to be with adults who can respond consistently and appropriately to 
children’s behaviours (Ryan 2000a). To do this however, teachers need to be able to 
evaluate their concerns objectively, to be equipped with methods for identifying 
normal child development and ways to detect behaviour that is inappropriate or 
indicates maltreatment. Teachers assessing child behaviour must evaluate the 
behaviour in the context in which it occurs and using empathy and respect apply the 
policies and processes that support them to gain help for these children (Veltman & 
Browne 2003; Ryan 2000a; Ryan 2000b). 
 
Students who have experienced being victimised are vulnerable and need thoughtful 
and well-informed assistance from the adults in their lives. Being available to students 
in a non-judgemental and open manner, being aware of the consequences of abuse for 
those within the school environment and offering accessible support and assistance is 
essential in helping secure positive outcomes for these students. Teachers’ roles 
include teaching children to be able to use words to express feelings, ask questions 
and describe their needs. Children need to be able to recognise the unique emotions 
and needs of themselves and others by understanding the verbal and non-verbal cues 
of those around them and to learn to take responsibility for their own behaviour 
without assuming responsibility for others’ (Ryan 2000b). 
 
According to Flanagan (2003), many adults focus on children’s sexual behaviour in 
terms of their own adult understanding of sexuality, although experiences of adult 
sexuality differ markedly from those of children. Adults have fantasies and intentions 
while within children’s normal healthy sexual activities, there is an attitude of 
exploration and discovery. Given this, Flanagan (2003) identified the need to educate 
all adults who care for and spend time with children, in how to understand and 
respond appropriately to children’s sexual behaviour.  
 
Renold (2000; 2006) argues that society is predominantly heterosexual in its focus 
and that this heterosexuality is carried over into the school environment. This is 
especially significant for the age group upon which the current research is focused, 
the age between 10 and 13 years. At this age both girls and boys begin to actively 
explore and experiment with their sex roles, who they are, and where they wish to 
position themselves with relation to the opposite sex.  
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Renold (2000; 2006) argues that this exploration of gender and sex roles has 
consequences within the classroom, especially for teachers when trying to determine 
whether the behaviour being demonstrated is developmentally normal or of concern. 
Furthermore, Renold argues that because of the predominance of a heterosexual norm, 
within the school environment children who step outside the normative gender roles, 
(boyfriends and girlfriends) even when they themselves express a heterosexual 
identity, are at risk of bullying, homophobia, and sexual harassment. Renold (2001a; 
2001b) provides some explanations for behaviours teachers might encounter within 
the school environment as these children negotiate and explore alternatives to the 
dominant gender roles being expressed by their peers.2   
 
Teachers’ needs and concerns 
Baginsky (2003) states that because teachers have daily contact with children and 
young people, they need an awareness of child protection issues and possible 
indicators of abuse. She further states that teachers also need knowledge of 
procedures to ensure child protection. But Flanagan (2003) found that teachers and 
parents often lack confidence or sufficient knowledge when responding to issues of 
child sexual behaviour.   
 
In his New Zealand research Flanagan (2003) found that schools had a need to be able 
to find adequate information and support when faced with child behaviours that raised 
concern. Baginsky & MacPherson (2003) discuss research in the United Kingdom 
into the need to develop guidelines to prepare teachers when dealing with child 
protection issues. Table 8 below shows teacher concerns, when faced with sexually 
inappropriate or challenging behaviour and what teachers themselves have indicated 
that that they need in order to be prepared to recognise and manage these situations 
appropriately. 
 
Table 8: Teachers’ concerns and what they want when faced with children’s sexually 

inappropriate behaviour 

Concerns teachers raised What teachers need 

• How to assess children’s behaviour to 
determine if there is a concern 

• How to talk to children about these issues 
• What to do if a child discloses abuse to them 
• Where to access help 
• How to keep children safe when using the 

Internet 
• How teachers can deal with allegations 

against colleagues 
• How teachers can keep themselves safe from 

unfounded allegations 
• How can male teachers particularly keep 

themselves safe from unfounded allegations 

• Information on emotional, physical and sexual 
abuse, and neglect 

• Information on verbal abuse/psychological 
abuse 

• Information on the short and long term 
consequences of abuse 

• Guidance materials with flow charts and 
decision matrices to use when seeking help  

• Guidance on how to respond to children 
• Directed reading and additional reading lists/ 

supplementary materials/ 
• legal advice/guidelines 
• school policies and procedures 
• links to agencies for advice and referral 

Baginsky & MacPherson (2003), Baginsky (2003) 
 
 

                                                
2 Girls may regard ‘fashion’ and ‘dating’ as undesirable and ‘silly’ and may seek out an academic route that 
excludes them from the dominant ‘dating and fashion’ discourses. Boys may draw attention away from their 
perceived lack of masculinity using humour, teasing or ridiculing of others and being disruptive in class. (Renold 
2001a; 2001b) 
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How to meet teachers’ needs? 
Baginsky & MacPherson (2003) state that because schools and education services 
have always been seen as promoting and safeguarding the welfare of children, it 
would be sensible to ensure that teachers receive training in child protection issues 
during their years as trainee teachers. These authors recommend that all teachers have 
initial education during their student training, and, because there is often a significant 
difference between the theory and ideas promoted in initial training programmes, and 
the responses from agencies in the ‘real world’, that the initial training is followed up 
with workshops where new teachers can apply their learning to ‘real world’ situations.  
Baginsky & MacPherson (2003) identified that many teachers feel frustrated that their 
child safety concerns are not followed up by official agencies and this is supported by 
McKenzie (2006) in her New Zealand research which found that there was a general 
tolerance of physical abuse from investigating agencies. This tolerance may 
contribute to teachers’ concerns that the child abuse they recognise and report is not 
taken seriously by the agencies. Following initial training and follow up workshops, 
Baginsky & MacPherson (2003) also recommend that a refresher course every three 
years is advisable for teachers to review initial education information and update them 
with information from new research, local support and treatment processes.   
 
As can be seen in Table 8 above, teachers wanted more information on understanding 
the types of abuse that children face, understanding the consequences of this type of 
abuse on children and ways in which they can manage these situations when they 
arise. The teachers in the survey carried out by Baginsky & MacPherson (2003) 
showed an interest in having access to guidelines, with flow charts and decision 
matrices to assist teachers in determining when and where to access help and support. 
They also indicated the importance of clear policies and procedures within the school 
to provide guidance and support when seeking assistance. Veltman & Browne (2003) 
conducted a study in which they compared using a standardised test that assesses 
whether a child has been abused, with teachers’ general classroom observations of 
children. They found that when teachers used a standardised test, they were more 
likely to recognise whether or not a child had experienced abuse. A tool such as this, 
which is used in conjunction with decision matrices and school policies and 
procedures, may provide teachers with more confidence to access support for students 
whose behaviour is of concern. 

4.16 Treatment and prevention 
New Zealand has a long tradition of treating children who are recognised as having 
problems with sexual behaviour within community settings and with family-focused 
programmes, rather than in specialised residential programmes that make up the 
predominant form of treatment programmes in overseas countries, in particular, in the 
United Kingdom and in North America. There is in New Zealand only one residential 
facility providing care and treatment for these children, however Lambie & Seymour 
(2006) point out that it has operated below capacity since its opening.   
 
In his evaluation of treatment programmes within the New Zealand setting, Lambie 
(2007) finds that for treatment programmes to succeed they need to have a holistic 
focus that addresses all areas of the child’s life, including incorporating culturally 
appropriate treatment components for Māori clients. As well as this, he found that 
more could be done to identify Pacific youths who sexually offend, and to develop 
programmes that meet their cultural needs. Appendix 6 lists some of the agencies 
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available to help in the prevention or treatment of sexual abuse. Should teachers and 
schools feel at a loss in gaining support and advice to manage children’s behaviour, 
the following advice is given: 

 ‘When children behave in ways that are abusive to their peers, schools are 
advised to refer to the Police or Child, Youth and Family for assessment and 
intervention’ (Flanagan & Lamusse 2000:4). 

4.17 Conclusion 
As Lambie & Seymour (2006) state, young people who sexually abuse often 
experience mental health issues such as conduct disorder, attention deficit 
hyperactivity disorder, substance abuse and post-traumatic stress disorder. As well, 
these people have higher rates of learning difficulties, and lower academic 
performances than their peers. These are also accompanied by high truancy rates and 
non-specific but chronic academic and behavioural problems. Many of those who 
offend have a background where there is a high degree of family instability, and 
frequent violence. In these families, there is also a lack of positive interaction and 
high levels of negative communication. Research seems to show that the majority of 
adolescents who sexually abuse have also witnessed some form of family violence. 
Some of these adolescents may go on to become adult offenders; however, Lambie & 
Seymour (2006) suggest that most of those adolescents who have sexually offended 
will not. Part of the reason for this seems to be related to the high variability of 
backgrounds that these adolescents come from.  
 
When children are discovered engaging in behaviours that are destructive to 
themselves or others, it is essential that they are provided with interventions that are 
safe and appropriate and that will encourage change and a cessation of damaging 
behaviours. Teachers – often at the frontline when confronted with children’s 
inappropriate sexual behaviour – need information, guidance and support in order to 
manage these situations in a constructive and helpful way. 
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5 Findings from the survey: what teachers said about 
abusive and inappropriate sexual behaviour among 
children 

5.1 Response rate, reporting and other issues 
We identified 98 schools with Year 7 and 8 students in the region. The principals of 
66 schools agreed to take part in the research, and we sent out a total of 293 survey 
forms. Of these, 143 useable forms were returned; a response rate of 49%. This rate is 
not unexpected for a postal survey administered to teachers, especially as some 
principals noted that their staff felt over-surveyed.  
 
In this report of findings we provide descriptive statistics, some statistical analysis, 
and examples of written responses.  
 
School decile 
We have not tied participants’ responses to their school decile rating. The main reason 
for this is that we did not ask teachers to identify at what school they were teaching 
when they observed the behaviour, aware that some respondents have been teaching 
for a long time and would have worked at different schools during their career. 
Secondly, the sample is not a representative one. Although responses came from 
schools in all ten deciles, numbers were uneven. 
 
Definitions 
Some respondents to the survey queried the use of the term ‘sexualised behaviour’   

…have you defined this [sexualised]? I am trying to find a definition in your 
material, or examples 
 
Unsure what you define as sexualised behaviour. Do you mean students 
talking/thinking about boy/girlfriends, constant teasing about boy/girlfriends, 
arrangements of ‘first’ dates all occur during those years. 

This exemplifies the difficulty for the research team in exploring the question of 
‘inappropriate’ or ‘sexualised’ or ‘abusive’ behaviour in a survey, as such notions 
have varying social and cultural and linguistic contexts. Moreover, young people in 
this particular age group, approximately 10 to 13 years, are at an age where they are 
exploring their own sexual development and often for the first time becoming aware 
of sexual behaviour in others. They are therefore likely to be exploring and ‘trying 
out’ attitudes, language and behaviour that might be deemed ‘inappropriate’ in adults 
but can be seen as part of ‘normal’ development at this age. Our approach was to ask 
respondents to describe behaviour which in their own view was ‘normal’ or 
‘disturbing’ etc. 

5.2 Respondents: Teachers and their Schools  
Respondents answered questions about their gender, age, ethnicity and years of 
experience as a teacher and as a teacher of Years 7 and 8 classes. 
 
Most of the respondents were women (102 out of 140 responses = 71%). In terms of 
age, 38% of the 139 respondents who answered this question were in their 30s, 22% 
in their 40s and another 22% in their 50s. Only 13% of respondents were in their 20s.  
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Nearly half of the respondents had been teaching for more than 10 years, and nearly a 
fifth had more than 21 years of teaching experience. A sizeable group, just over a 
quarter of all respondents, had been teaching for five years or less. Many respondents 
were newer to teaching Year 7 and 8 students, however, as 42% of the respondents 
had been teaching at this level for less than six years. 

 
Figure 1: Teachers’ years of experience with years 7 & 8 

 
 
NB Figures in tables below may not always add up to 100%; in some cases because 
some respondents did not answer the question, or because of rounding. 
 
 
Responses came from teachers in different types of schools as follows: 
 
Table 9: Type of School  

Type of School Number of 

Respondents 

Percent 

Full Primary 69 48 
Intermediate 67 47 
State: Not integrated 5 4 
Co-ed 21 15 
Special School 2 1 
State: Integrated 24 17 
Composite 13 9 
Girls only 3 2 
Boys only 8 6 
Private, Fully registered 4 3 
 
The data in Table 9 need to be treated with caution. Note that the number of 
respondents here is greater than the total number of respondents (n=143) as 
respondents could select more than one response, for example, they may select ‘Full 
Primary’ as well as ‘Co-ed’. Many respondents did not consider the whole list: it is 
unlikely that only 15% of the respondents were teaching in co-ed schools. There was 
a full range of Deciles represented, from Decile 1 to Decile 10. 
 
Ethnicity: 66% of the respondents identified themselves as NZ European; 6% as 
Maori, 6% as Samoan, and a further 6% were NZ European and Maori. Other 
respondents, comprising one or two respondents in each group, were of Asian, Pacific 
or European ethnicities. 
 

6% 5%

11-15 
years, 
13% 

6-10 years, 34%

0-5 years, 42%
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Some respondents supplied additional information about their school, for example, 
one respondent wrote of the Decile 2 school, that only two students in the class had 
cell phones and only three had access to the Internet at home. This respondent also 
commented that while this meant there were not likely to be problems related to the 
use of these technologies, ‘watching sexually explicit TV probably is’. 
 
Some other comments from respondents included: 

Low decile and I believe socio-economic issue ‘create /add to’ issues related 
to sexualised behaviour in students. 
 
Decile 10 school - very rarely have behaviour/sexual issues. Easy kids to 
teach. 
 
Decile 10 - and not excluded from this issue at all! With ‘absent’ parents 
problems are compounded often. Also break-up of family unit appears to have 
significant and prolonged impact /effect. 
 
A small tight community /family - from your question it made me think that we 
must be quite sheltered - I am not aware of any of the issues raised in this 
questionnaire. 
 
Because we are a Christian school, the home and church environments 
provide clear guidelines regarding sexual behaviours. 
 
This school is fairly high decile with minimal behaviour problems /issues 
compared to the last one I was in, however there are still serious issues e.g. 
suicide that I've had to deal with. 
 
Catholic character is always enforced. 

5.3 Challenging behaviour among Year 7 and 8 students 
Teachers were asked about how often they had observed a range of behaviours among 
Year 7 and 8 students at school.  
 
Table 10 below shows teachers’ responses. It is interesting to note that the observed 
frequency of ‘inappropriate sexual behaviour’ at 1% ‘often’ and 10% ‘sometimes’ is 
identical to the observed frequency of ‘use of alcohol/drugs (in or out of school)’at 
1% ‘often’ and 10% ‘sometimes’, and slightly higher than that for ‘violent behaviour 
by students towards teachers’ at 1% ‘often’ and 8% ‘sometimes’. However, while 
52% of respondents had ‘never’ observed ‘use of alcohol/drugs (in or out of school)’ 
only 37% had ‘never’ observed ‘inappropriate sexual behaviour’. 
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Table 10: Frequency of behaviours among Year 7 & 8 students, which came to teachers’ 

attention   
(n=143 unless otherwise noted) 

Behaviour came to attention Often Sometimes Hardly ever Never 

Disruptive, noisy behaviour 36% 54% 9% 1% 
Students bullying other students 22% 50% 27% 1% 
Answering back, being cheeky 
(n=141) 

16% 55% 25% 2% 

Damage to school property, 
including graffiti 

8% 42% 43% 6% 

Violent behaviour by students 
towards other students (n=141) 

7% 36% 49% 6% 

Inappropriate sexually explicit 
language  

3% 24% 57% 17% 

Stealing 2% 40% 48% 11% 
Use of alcohol/drugs (in or out of 
school) 

1% 10% 36% 52% 

Violent behaviour by students 
towards teachers 

1% 8% 44% 48% 

Students bullying teachers 1% 12% 41% 46% 
Inappropriate sexual behaviour 1% 10% 52% 37% 
Lighting fires (fire-setting) 0 1% 28% 71% 
Bringing pornography to school 
(n=142) 

0 2% 32% 66% 

Cruelty to insects, animals or birds 0 5% 34% 62% 
 
School Type 

There were some differences in behaviours encountered by school type. Included in 
the Table below are those where the numbers of respondents who encountered these 
behaviours were sufficiently large to make comparisons meaningful. This means that 
the schools we are able to comment on are Full Primary and Intermediate only, as 
numbers for other schools once broken down by question were too small to have any 
meaning for comparative purposes.  
 

Table 11: Behaviour Encountered by Type of School 

Behaviour Encountered Full Primary Intermediate 

Inappropriate sexually explicit 
language 

18% ‘sometimes or often’ 43% ‘sometimes or often’ 

Violent behaviour by students 
towards other students 

40% ‘sometimes or often’ 58% ‘sometimes or often’ 

Violent behaviour by students 
towards teachers 

97% ‘never or hardly ever’ 85% ‘never or hardly ever’ 

Students bullying other students 64% ‘sometimes or often’ 87% ‘sometimes or often’ 
Students bullying teachers 94%‘never or hardly ever’ 81% ‘never or hardly ever’ 
Bringing pornography to school 1% ‘sometimes or often’ 6% ‘sometimes or often’ 
Damage to school property, 
including graffiti 

43% ‘sometimes or often’ 64% ‘sometimes or often’ 

Inappropriate sexual behaviour 91% ‘never or hardly ever’ 84% ‘never or hardly ever’ 
Use of alcohol/drugs (in or out 
of school) 

97% ‘never or hardly ever’ 78% ‘never or hardly ever’ 

 
Note also that the differences in behaviours encountered by school type may be 
complicated by other confounding factors such as that more of the primary schools 
may be single-sex schools and more of the intermediate schools may be co-ed. We 
have not undertaken this level of analysis. Moreover, the survey question asked 
respondents about behaviours they had encountered, but did not specify a time or 
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place. Behaviours may have been encountered at a school other than the respondent’s 
current school. Linking behaviours encountered to the type of school where 
respondents were currently teaching could be misleading. 
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Figure 2: Type of behaviour reported as occurring “sometimes” or “often” in primary and in 

intermediate schools. 

 
Technology 

A large proportion of teachers had never or hardly ever encountered inappropriate use 
of technology. Inappropriate Internet site use e.g. bullying on social networking 
websites, and cell phone used for bullying were observed more frequently than other 
inappropriate uses of technology, as shown in the Table below. 
 

Table 12: Students’ inappropriate use of technology encountered by Teachers 
    (n=143 unless otherwise noted). 
Teachers encountered inappropriate use of 

technology 

Often Sometimes Hardly 

ever 

Never 

Cell phone used for bullying (n=140) 3% 26% 34% 36% 
Inappropriate Internet site use e.g. bullying on 
social networking websites (such as Bebo, 
MySpace or Facebook) (n=141) 

2% 27% 34% 36% 

Cell phone used to send sexually inappropriate 
pictures or messages (n=140) 

1% 5% 19% 73% 

Cell phone used to send other inappropriate 
pictures or messages (n=139) 

1% 8% 29% 59% 

Sexually inappropriate Internet site accessed 
(n=141) 

0 12% 29% 58% 

Sending sexually harmful emails (n=139) 0 0 15% 83% 
Sending threatening / bullying emails (n=140) 0 10% 34% 55% 
 
It is clear from the responses recorded in this Table that the majority of teachers have 
known students (even if rarely) to use cell phones and the Internet to bully other 
students. Students also access inappropriate material on the Internet. These figures 
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probably underestimate actual bullying, as much bullying is covert; figures recorded 
here describe only that bullying on cell phones or the Internet that has come to the 
notice of the teachers surveyed.  
 
In this context, it may be a concern that 1% of respondents ‘often’ encounter cell 
phones being used to send sexually inappropriate pictures or messages and a further 
5% ‘sometimes’ encounter this. In addition, 15% of respondents had ‘hardly ever’ 
encountered ‘sending sexually harmful emails,’ a figure that could be interpreted as 
‘too many’ given that they are considered harmful and that there may be many more 
undetected.  

5.4  Managing inappropriate behaviour among Year 7 and 8 students 
Teachers were asked to describe an instance of inappropriate behaviour (not sexually 
inappropriate) which they had found particularly difficult to manage, and were asked 
how they managed this behaviour. 
 
The 128 responses to this question included four from teachers who indicated that 
they had not experienced behaviour that was difficult to manage. Others gave written 
descriptions of inappropriate, hard-to-manage behaviours including generally 
disruptive behaviour and defiance; bullying, including physical bullying, verbal and 
emotional bullying, and text/ Internet bullying; fighting and other violent behaviour 
towards other students and/or teacher; throwing furniture; stealing, and students who 
were feeling angry and upset. Some examples are: 

A student was violent towards another student; a teacher intervened and was 
pushed onto the floor 
  
Bullying of a student via the Internet and bebo site and cell phones. 
 
A situation where a child was extremely upset and angry 
 
Two girls of different nationalities fighting and swearing at each other with 
racial comments, out of control 
 
Bullying a student with Asperger’s syndrome 
 
Student completely defiant swearing and abusing staff and students, throwing 
things at people 
 
A boy throwing chairs and choking other students. Also a fight where a 
student punched another in front of me 
 
A student was stealing from classmates and refused to admit or accept 
responsibility for his actions. 

 
The teachers responded to a question about how they handled the behaviour (n=129) 

• 26% of these 129 respondents had managed it alone, without any other help 
• 42% had managed it with the help of another teacher 
• 11% had managed it after discussing with an expert in the school 
• 5% had managed it after discussing with an expert outside the school  
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• 26% had followed the school’s known policy and practice in managing it 
alone 

• for 42% of these respondents, the student’s parents/ family were involved in 
managing the behaviour  

• for 7%, another teacher had managed the inappropriate behaviour 
• for 8% of the responses, an expert from outside the school had managed the 

student 
• in 14% of responses some other process had been used in managing the 

student, and these included the Principal or Deputy Principal managing the 
student’s behaviour; a wider discussion with class parents at the parents’ 
meeting held once a term; and help from other students. 

5.5 Sexualised behaviours among Year 7 and 8 students 
Questions in the survey distinguished between  

1. sexualised behaviours among students, which teachers consider to be normal 
behaviours for students in this age group in the school context, and  

2. sexualised behaviours among students which teachers consider to be outside 
the normal range for students in this age group in the school context. 

 
Normal sexualised behaviours among Years 7 and 8 students 

There were 114 responses describing behaviours that had come to teachers’ attention 
which were sexualised behaviours in the school context, but which teachers 
considered normal behaviours for the age group.   
 
Some behaviours were mentioned by a large number of respondents, while others 
were mentioned by only two or three. Note that while teachers considered certain 
behaviours ‘normal’ for this age group it did not mean that they condoned the 
behaviours or that they did not take steps to limit or stop behaviours that were 
inappropriate at school. 
 
Among the more commonly mentioned behaviours were boyfriend – girlfriend 
relationships, flirting, ‘going out’ and physical contact between boys and girls for 
example kissing, cuddling, holding hands and dancing closely together. 

Kissing, holding hands - girlfriend/boyfriend 
 
Hiding in areas of the school cuddling and kissing, holding hands 
 
Flirting, crushes, hugging 
 
Normal chemistry between boys and girls. Mutual attraction - quite harmless 
innocent behaviour. 

 
Other respondents mentioned students talking about sex, showing curiosity about their 
own and others’ development, and starting to use various kinds of language about sex, 
bodies, puberty, relationships and sexuality: 

…comments exploring growing interest in such things as breast and penises 
 
Talking about girlfriends/boyfriends 
 
Calling out the word 'penis'. Giggling at the talk of the (period)ic table 
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Boys are noticing girls, particularly their development. 

 
Some teachers noted students’ use of sexualised language, in particular to comment 
on, tease or bully others: 

Comments like, ‘Mary loves Johnny’ etc. 
 
Couples through peer pressure being encouraged to walk around school 
together. 
 
When teaching the puberty [curriculum], until the children become much 
more aware of the correct and slang vocabulary of sex. They like to use this 
for effect on the students and adults. Words such as ‘come’ etc suddenly cause 
blushing and laughing  
 
Inappropriate name calling or comments with sexual content. Put downs 
 
… Use of vocabulary - ‘gay’ ‘homo’ ‘vagina’ 
 
Verbal bullying - appearance e.g. pimples, smell (sweat-girls), eyebrows 
(monobrow-unplucked) 
 
Homophobic comments/ put downs. Calling of names ‘slut’ and ‘pussy’.  
 

Other behaviours observed by some teachers were more physical, including bullying: 
Pulling down pants of fellow student 
 
Boys caught in girls toilets. Student grabbing girls inappropriately in the 
playground 
 
Down-trouing (pulling shorts down, skirt up) 
 
Pupil masturbating (male) in class. Time of Y7 puberty lessons etc, child was 
doing it to show off. Also displaying ‘dry humping’ actions (males). 

 
Nine teachers made observations about girls’ clothing and make-up, some expressing 
concern about it:  

Girls choice of clothing, very brief, messages on tee shirt fronts, low rider 
pants… 
 
Girls clothing, dance moves, general body language and facial expressions 
when trying to be ‘cool’ are very suggestive 
 
Dressing by some girls on mufti-day - very skimpy inappropriate for school 
but normal for them 
 
Girls wearing tight clothing, inappropriate for school setting, yet very much 
fashionable trend. 

 
Two teachers noted the use of pornography by their students: 
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Some (very few) will look at pornography… 
 
Looking at pornographic pictures brought to school. Sharing pornographic 
pictures on cell phone. Accessing porn sites on Internet. 

 
Some respondents had not seen any sexualised behaviour among their students.  
 
Sexualised behaviours outside the normal range of behaviours for this group 

Less than half of the respondents answered this question, with 22% of the total sample 
responding ‘none’, N/A or ‘nil’.  
 
Other responses indicated that a range of sexualised behaviours had come to teachers’ 
attention, including some behaviours which other respondents considered in the 
normal range, such as students kissing and ‘down-trouing’.  
 
Other behaviours noted here included students talking about sex, and showing an 
unexpected degree of knowledge about sex: 

Knowledge of sexual relationship - ‘blow jobs’, detailed sexual knowledge. 
Heightened awareness, talking about sexual activity…  
 
Girls passing around notes which mention their sexual endeavours with 
popular boys / use of explicit language to describe… 

 
Teachers reported students touching themselves or others inappropriately: 

Masturbating under desk 
 
Touching genitals of others. Pulling down pants of others 
 
Grabbing nipples or testicles of other boys as a joke 

 
Grabbing girls’ breasts in an aggressive manner. 

 
Other teachers noticed students using technology inappropriately, or having access to 
inappropriate material: 

Discussion of DVD/video material by students that clearly contains graphic 
sexual acts and sometimes degrading and violent sexual acts including rape 
scenes…  
 
Taking photos in changing room 
 
Girls and boys openly talking about DVD's seen showing sexual acts. Text 
messages asking for ‘blow jobs’ 
 
Sending explicit pxt on cell phones  
 
Telling other kids about a great gaming website that was actually a 
homosexual porn website. 

 
Other behaviours identified included inappropriate clothing, and exposure 
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… Having down trousers so low that half of underwear and body ‘crack’  is 
revealed at all times. 
 
We've had a student expose himself to others. 

 
Students having sexual intercourse, and other concerning behaviours were named: 

Staying over at boy/girlfriend’s house 
 
Concern re child on street soliciting 
 
Knowledge of prostitution /drug links. Identified sexual abuse (been through 
courts). 

 
Disturbing sexualised behaviour among Year 7 and 8 students  

A quarter of the respondents indicated they had encountered sexualised behaviour by 
their Year 7 or 8 students that was so inappropriate that they considered it 
‘disturbing’, and 73% of the total sample answered no to this question. 
 

 
Figure 3: “Have you ever encountered sexualised behaviour by your students that was 
so inappropriate that you consider it ‘disturbing’?” 
 
Another question asked respondents to describe a sexualised behaviour they had 
encountered amongst their students that was ‘inappropriate, harmful, abusive or 
disturbing’. Again instances encompassed behaviours such as touching self or others, 
language and gestures, assaults, use of technology and disclosures of abuse. 
  

A female student sexually assaulted another female student and physically hurt 
the victim 
 
Male student stimulating himself - with hands on top of pants 
 
Locking another boy in the cupboard and feeling him up… 
 
Male student telling female teacher to ‘suck his dick!’  
 
Krumping battle - sexually explicit, touching oneself 
 
Telephoning younger Year 4 girl and discussing things like ‘x person raped 
you’ or ‘you slept with a [religious group] boy’ 

 
Boy using cellphone to send pxt of his penis to a girl student 
 

Yes (36/143) 

No (104/143) 
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A year 8 told me that she was raped by relative and was now pregnant to him. 

5.6  Managing sexualised behaviour that was inappropriate, harmful, 
abusive or disturbing 
A quarter of the respondents, having described encountering a sexualised behaviour 
that was ‘inappropriate, harmful, abusive or disturbing’, answered a question about 
how they had managed the student behaviour (n=39). 

• 18% (n=7) of these respondents had managed it alone, without any other help 
• 26% (n=10) had managed it with the help of another teacher 
• 15% (n=6) had managed it after discussing with an expert in the school 
• 8% (n=3) had managed it after discussing with an expert outside the school  
• 23%  n=9) had followed the school’s known policy and practice in managing 

it alone 
• for 39% (n=15) of these respondents, the student’s parents/ family were 

involved in managing the behaviour  
• for 10% (n=4) another teacher had managed the inappropriate behaviour 
• for 18% (n=7) of these responses, an expert from outside the school had 

managed the student 
• in 33% (n=13) of responses some other process had been used in managing the 

student, and these included the Principal or Deputy Principal managing the 
student’s behaviour; nothing happened; CYPS contacted. One teacher 
described what happened after an incident:   

I refused to have boy return to my class until he apologised to me with 
his mother present. The boy did not meet at the principal's office -he 
instead ran away from school. Principal contacted parent. Parent said 
it was too hard to return boy to school that day as he was non-
compliant. Referred student to CAFs with Mum's support as this was 
one of many abusive incidents in class towards me and other students. 

 
Note that the numbers here are very small, n=39, so any conclusions drawn regarding 
the differences in management need to be treated cautiously. 
 
We compared these responses to those made by teachers about how they handled 
general inappropriate behaviour that was particularly difficult to manage (section 5.4 
above).  
 
Table 13: Management of general inappropriate behaviour compared with management of 

inappropriate sexualised behaviour 
 

Percentage of respondents who had described the behaviour and managed as indicated: 

Response Category General 

inappropriate 

behaviour (n=129) 

Sexualised 

inappropriate 

behaviour (n=39) 

Managed by myself alone 26 18 
With help of another teacher 42 26 
After discussing with expert in school 11 15 
After discussing with expert outside school 5 8 
Following school’s known policy and practice 26 23 
Student’s family engaged 42 38 
Another teacher managed it 7 10 
An expert outside school managed it 8 18 
Other 14 33 
‘Skipped’ question 14 104 
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Figure 4: Comparison of teachers’ management of generalised and sexualised inappropriate 

behaviours 

 
Note that there are different numbers of respondents; 129 respondents answered the 
question about general inappropriate behaviour and only 39 answered the question 
about sexualised inappropriate behaviour. Totals are not the sum of responses as 
respondents were able to select more than one response, or no response. Responses to 
this question depended on respondents having described in the previous questions 
behaviours that were generally inappropriate or sexually inappropriate. Respondents 
who did not describe such behaviours were expected to ‘skip’ this question. 
 
Respondents who had dealt with inappropriate, harmful, abusive or disturbing 
sexualised behaviour were asked if they had discussed the student behaviour with 
other students in order to minimise harm to them (n=37). About a third of this group 
had not discussed the behaviour with other students or their class. Of those who had, 
about half had discussed it with the class as a group, and with the students affected; 
about half took advice from senior staff at the school, but fewer (only a fifth) took 
advice from other teachers. About a third of these teachers followed the established 
school policy and practice and about a third involved students’ parents/ families. 
About a fifth of these teachers took advice and used support from outside experts. 
Only two teachers in this group didn’t need any help, and were able to manage it 
alone. Other individual responses included:  

Brought it up as an issue in our class meeting focussing on how we treat 
others 
 
Followed a restorative justice format which lead into discussion about other 
issues of sexual harassment. 
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Asked to rate what worked best in managing sexualised behaviour that was 
‘inappropriate, harmful, abusive or disturbing’, these teachers favoured:  

talking with and support from other teachers  
‘school policy and practice’ and  
‘involving the student’s parents/ family’. 

When it came to what support would have been helpful in managing sexualised 
behaviour that was ‘inappropriate, harmful, abusive or disturbing’, and which they did 
not have, these teachers appeared generally happy with the level of support they had 
from senior staff in the school. Over a third (n=16) indicated that they did not need 
any other support. About a third (n=12) would have liked being able to discuss it with 
an outside expert but less than a fifth (n=7) wanted to hand over the whole issue to an 
outside expert / agency. A similar number, about a fifth of these teachers (n=7), would 
have liked and did not have a set school policy that described what to do. One person 
wanted – and did not have – counselling for the student involved; this person had also 
asked for advice but did not get any. 

5.7 Managing students’ behaviour 
Respondents were asked to say – if their school had a policy for managing student’s 
behaviour e.g. Assertive Discipline – how helpful it was to them in the management 
of inappropriate behaviour. Of the respondents (n=140), 4% indicated there was no 
policy at the school; 9% found the policy not helpful, 46% found it quite helpful and 
39% very helpful. 
 
Teachers were asked if their school has clear guidelines for managing students who 
display sexually harmful behaviour. Responses (n=140) showed that 16% indicated 
that their schools did not have such guidelines, 37% did not know, and 46% indicated 
yes. 
 
The importance of support from other staff in the school was assessed in two 
questions asking about the importance of having senior staff support the respondent in 
the management of students’ behaviour, and the importance of having other teachers 
support for this. 
  
Table 14: Importance of support from within school in managing students’ behaviour  

 Very 

important 

Quite 

important 

Not 

important 

Don’t know 

Senior staff (n=142) 85% 13% 1% (n=1) 1% (n=1) 
Other teachers (n=141) 77% 20% 3% 1% (n=1) 
 
The respondents were asked about how comfortable they themselves, and senior staff 
in the school were, in their view, when discussing students’ sexualised behaviour.  
 
Table 15: Respondents’ views about level of comfort among senior staff when discussing 

students’ sexualised behaviour (n=141) 
Very 

comfortable 

Quite 

comfortable  

Uncomfortable  Don’t 

know 

40% 44% 6% 11% 
 

Table 16: Level of respondents’ comfort when talking with students, parents and others about 
students’ sexualised behaviour (n=139) 

Very 

comfortable 

Quite 

comfortable  

Uncomfortable  Don’t 

know 
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34% 45% 12% 9% 
 

Respondents were asked to indicate how confident they felt that their school, and they 
personally, had what they need to handle a student’s sexualised behaviour.  
 
Table 17: How confident are respondents that they and their school have what they need to 

handle a student’s sexualised behaviour? (n= 141) 
 Very 

confident       

Quite 

confident       

Unconfident Don’t know 

School (n=140) 34% 44% 11% 12% 
Respondent (n=141) 23% 49% 16% 13% 

 
Respondents were asked to specify what type of training or support (if any) they 
would like to have to help them manage students’ sexualised behaviour.  
Of the 80 responses to this question five respondents indicated they did not know 
what is available. Some respondents were interested in having additional information: 

Idea of what is normal/ inappropriate… 
 
Recognising ‘abnormal’ from ‘normal’ 
 
Knowledge of outside agencies 
 
A more detailed list of behaviours and what to do if these examples were 
portrayed. 

 
Others wrote of wanting training, e.g.: 

Regular talks from outside expert on how to manage this behaviour 
 
Outside training from experts who are working at the ‘coal face’ of these 
issues 

 
Perhaps training that specifies how to identify the signs of inappropriate 
sexualised behaviour and how to get support for the student before it gets out 
of control. 
 

A need for actual support was also identified by respondents, e.g.: 
Hotline to ask advice if needed 
 
Support for handling disclosures when they are made to teachers and the legal 
ramifications involved 
 
The support of a qualified guidance counsellor as many issues take a great 
deal of time and consultation to resolve.  
 

Guidelines were needed, as identified by some participants: 
A copy of a policy. 
 
Specific guidelines for specific behaviours. 
 
Clear guidelines as to what is appropriate and what is not. Clear guidelines 
on how to (and with whom) to discuss issues.  
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It is interesting to note that although respondents appeared confident that they had 
what they needed to handle a student’s sexualised behaviour, with 72% being either 
‘very’ or ‘quite’ confident, 82 respondents answered the next question: ‘what type of 
training or support (if any) would you like to have to help you manage students’ 
sexualised behaviour?’. Some examples of the responses are given above.  
 
We also categorised these qualitative responses into groups as follows: 
 

Table 18: Type of Intervention described 

Classification of responses Number 

Professional support/guidance from ‘expert’ outside the school 22 
Professional development or training of some sort in this area 17 
Guidelines or policy  9 
Don’t know what is or might be available 10 
Would like some support/help but not clear what exactly 7 
Staff meetings 2 
None needed / unnecessary 10 
Invalid answer 3 
Total 82 
It would appear from these responses that quite a number of respondents would like 
help in managing these behaviours, expert support/guidance, training and guidelines 
in particular. However, note that quite a high proportion also felt that no help was 
needed. 
 
Respondents were asked to what extent their responses to sexualised behaviour by 
Year 7 or 8 students would vary, depending on the student’s background, gender or 
other contextual characteristics. Of the respondents (n=137), 15% indicated their 
response would vary a lot, 49% that it would vary somewhat, 22% that their response 
would not vary, and 14% did not know.  
 
A question asked about the language participants use to describe children who show 
inappropriate sexualised behaviour. They were asked which terms they would use to 
describe a Year 7 or 8 student ‘who makes sexual suggestions to, and tries to sexually 
touch a younger student’. (Note that respondents could select more than one term). 
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Figure 5: Percentage of teachers who would use terms to describe a year 7 or 8 student who 

makes sexual suggestions to, or tries to sexually touch a younger student. 

 
Twenty-four respondents added a comment as ‘other’. Examples are: 

Confused 
 
I'd be wanting to question if the student doing this sort of thing had actually 
experienced the same themselves - i.e. had been abused 
 
In need of help and intervention. 

5.8 People, agencies, programmes and methods used by teachers 
Respondents were asked about people and agencies available to help teachers, and 
whether they had used these. The people teachers made most use of were senior staff 
and other teachers in their school.  
 
Table 19: People and agencies used by teachers 

Person/ agency Ever used 

Senior staff  at school (n=141) 90% 
Other teachers at school (n=140) 89% 
The student’s parents (n=140) 76% 
RTLB (Resource Teacher: Learning & Behaviour) (n=138) 69% 
Public health nurse or school nurse (n=137) 55% 
CYF (Child, Youth and Family) (n=139) 44% 
CAFS (Child, Adolescent and Family Services) (n=135) 38% 
Police (n=136) 38% 
Group Special Education (GSE) (n=132) 36% 
Social Workers in Schools (SWIS) (n=135) 19% 
School Board of trustees (n=134) 15% 
Netsafe (n=134) 10% 
WellStop (n=132) 1% 
 
Respondents were asked about whether they had used five educational programmes. 
The most used were ‘Keeping ourselves safe’ ‘Life Education’ and ‘DARE’. 
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Figure 6: Programmes used by teachers 
 
Respondents were asked if their school uses any particular practices to manage 
potentially inappropriate use of technology. The most frequent measures were blocks 
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on certain websites. Just over three-quarters of the respondents indicated the school 
placed computer screens so that they could be easily viewed by teachers. 
 
Table 20: Practices reported in use at school to manage inappropriate use of technology (n=140) 
Practice Used by school 

Blocks on certain websites or Internet sites or email  91% 
Cell phones not available to students during school hours  86% 
Regular checks by teachers or IT person on websites accessed  81% 
Placement of computer screens so they can be easily viewed by teachers  77% 
Students can’t download pictures  26% 

 
Other responses were given by 28 respondents. Many of these related to agreements 
signed between students, parents and school. Examples included:  

Computer user agreement (signed by parents). Password protected 
screensaver 
 
Teacher present when on Internet 

 
Block on all adult sites and blog websites for BEBO, Myspace etc. 

 
Respondents were asked to describe their main concern about Year 7 and 8 students’ 
inappropriate use of computers / Internet; 111 teachers responded. The range of 
concerns included respondents who indicated concerns about students: 

• accessing inappropriate/harmful material on purpose 
• accessing inappropriate/harmful material by accident 
• accessing pornography 
• experiencing bullying via social networking sites, email etc. 
• being vulnerable to adults /paedophiles 
• using Internet unsupervised at home. 

However, some respondents had no or hardly any concerns (10 responses).  
 
Other comments 
A few respondents (18) made additional comments, some relating to technology use, 
others to sexualised behaviour, and the need for parents to take an active interest in 
their children’s welfare. One commented: ‘Good questionnaire’. 
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6 Discussion and conclusions 
The respondents and their schools 
The respondents were mostly women and most were mature people in their 30s or 
older. Over half were experienced teachers, though as a group over 40% were 
relatively new to teaching Year 7 and 8 students. The sample then provided a rich 
field from which to draw data, as these are people who have had plenty of opportunity 
to observe expected and less expected, sexualised behaviours among their students. 
 
While the sample was not a representative one, the range of schools employing the 
teachers in the sample was extensive and included a full range of types of schools and 
represented all School Deciles. About half of the respondents were teaching in 
intermediate schools and half in full primary schools. 
 
Challenging behaviours encountered by respondents 
Respondents encountered a wide variety of challenging behaviours amongst their 
students. The most frequent of these were ‘disruptive, noisy behaviour’, ‘students 
bullying other students’, ‘answering back, being cheeky’ and ‘damage to school 
property, including graffiti’. Behaviours that were sexually inappropriate, or other 
disturbing behaviours that might be indicators of sexual abuse patterns, were 
encountered much less frequently.  
 
But about two-thirds of the teachers surveyed had encountered ‘inappropriate sexual 
behaviour’, even if very rarely, and about one quarter to one third of teachers had 
encountered, although for the great majority this was also ‘hardly ever’, fire lighting 
or cruelty to insects, animals or birds; behaviours that may be indicators of sexual 
abuse patterns. Two-thirds to three-quarters had never seen those behaviours. 
 
For this sample, inappropriate sexual behaviour was more commonly seen than some 
other concerning behaviours. ‘Inappropriate sexual behaviour’ was encountered 
‘often’ or ‘sometimes’ with the same frequency as ‘use of alcohol/drugs (in or out of 
school)’, slightly more often than ‘violent behaviour by students to teachers’, and 
slightly less often than ‘students bullying teachers’. The responses for ‘never 
encountered’ are of particular interest in comparing these behaviours, with 52% 
‘never’ encountering ‘use of alcohol/drugs’, 48% ‘never’ for ‘students bullying 
teachers’ but only 37% ‘never’ for ‘inappropriate sexual behaviour’.  
 
Concerning the use of technology for behaviours such as bullying and sending 
sexually inappropriate messages, 29% of the teachers had ‘sometimes’ or ‘often’ 
encountered inappropriate Internet use such as bullying via social networking 
websites or bullying via cell phones. Bullying using cell phones or the Internet, like 
other bullying, is typically a covert behaviour, and the teacher reports here still 
represent a disheartening number of students being exposed to sexual bullying or 
inappropriate sexual material at these young ages. 
 
We caution that ‘inappropriate’ can be interpreted in many different ways, and we 
would expect teachers to have a range of views and values about what is inappropriate 
in sexual behaviour. Young people of this age are ‘trying out’ behaviours and 
language and may do ‘inappropriate’ things out of ignorance. This is not to say such 
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behaviours should go unchecked, but that they also need to be placed in the wider 
context of the young people’s lives. 
 
The types of behaviour that teachers wrote of as particularly difficult to manage 
included disruptive and defiant behaviour, bullying, fighting and other violence, 
stealing, and children feeling angry and upset. 
 
The survey asked teachers to distinguish between sexualised behaviours which they 
consider normal behaviours for Year 7 and 8 students in the school context, and 
behaviour which they consider outside the normal range. Normal behaviours included 
boyfriend – girlfriend relationships, flirting, ‘going out’ and physical contact between 
boys and girls such as kissing, cuddling, holding hands and dancing closely together; 
talking and curiosity about sex, their own and others’ development; using various 
kinds of language about sex, bodies, puberty, relationships and sexuality; using 
sexualised language in particular to comment on, tease or bully others; and other 
bullying, such as the ‘down-trou’. There was concerned comment about girls’ 
inappropriate sexualised clothing, and make-up. 
 
Under half of the sample responded to a question about observing sexualised 
behaviours that they considered outside the normal range of behaviours. Some of 
these teachers considered behaviours outside the normal range, which others saw as 
normal for this age group, such as kissing and ‘down-trouing’. This may be an artefact 
of the survey wording or more likely reflects different teachers’ views about what is 
and is not appropriate. Other behaviours or circumstances considered outside the 
normal included students showing an unexpected degree of knowledge about sex; 
students touching themselves or others inappropriately; using technology 
inappropriately, or having access to inappropriate material; inappropriate clothing; 
students exposing themselves; students having sexual intercourse; staying over at 
boy/girlfriend’ s house; a student soliciting on the street; knowledge of prostitution 
/drug links; and a student known to have been sexually abused.  
 
In line with other recent findings (Wylie & Hodgen 2007) there was a difference 
between student behaviour observed in Full Primary schools and that in Intermediate 
schools. Teachers in Intermediates observed more of all the following than did 
teachers in Full Primary schools: inappropriate sexually explicit language, more 
violent behaviour towards and bullying of other students and teachers, bringing 
pornography to school, damage to school property, including graffiti, inappropriate 
sexual behaviour and use of alcohol/drugs, although some of these were rare overall. 
However, as noted earlier, this needs to be treated with caution, as respondents were 
not necessarily referring to their current schools when they stated they had 
encountered certain behaviours. 
 

How did teachers manage challenging behaviours? 
Teachers mostly managed difficult behaviour among their Year 7 and 8 students 
within the school setting: by themselves or with the help of another teacher, following 
known school policies or practice, and sometimes discussing it with an expert within 
the school. Teachers described difficult behaviour and their management of it; the 
parents or family of the student were involved in managing the behaviour in only 42% 
of the cases. 
 



What’s happening with abusive and inappropriate sexual behaviour among Year 7 & 8 students?  
A survey of teachers 2007.  Report for WellStop Inc. 

45 

More rarely, the teachers had called on help from outside the school; only 5% of the 
respondents had discussed the behaviour with an expert outside the school and for 8% 
of them, an outside expert had managed the student. 
 
These results suggest that even quite challenging and difficult to manage behaviour 
among students is primarily dealt with inside the school setting, with support from 
others inside the school, and by no means always with the involvement of the parents/ 
family. 
 
The respondents who had encountered sexualised behaviour that was ‘inappropriate, 
harmful, abusive or disturbing’ were asked about what support would have been 
helpful in managing the behaviour. A significant proportion of these respondents 
indicated that they did not need any other support and only a very small number were 
prepared to ‘hand over’ to an outside expert or agency. However, some would have 
liked to discuss the management of the behaviour with an outside expert. In another 
question we asked all respondents what type of training or support (if any) they would 
like to have to help manage students’ ‘sexualised behaviour’. These were written 
responses that we categorised later. A significant proportion of respondents 
mentioned some sort of expert guidance/ support or professional development. A high 
number also said that ‘none’ was needed.  
 
These responses tend to suggest that if outside agencies make an approach to schools, 
whether called in by the teaching staff or not, they may need to take an advisory/ 
supporting role, at least initially. Intervening agencies working cooperatively with 
teachers are likely to achieve the best results, both for the child concerned but also for 
the teacher and other class members. In most cases, teachers will still need to manage 
the young person in the classroom and playground. A supportive and cooperative 
approach by agencies, recognising the central role of the teacher for that child and for 
others at the school who may be affected, is likely to be the most helpful. 
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Recommendations 
Based on the responses to the survey and comments from teachers in the focus groups 
and interviews, we suggest that teachers would appreciate the following innovations: 
 

1. The production and trial of guidelines in the form of flow charts with decision 
matrices, and including individuals and organisations that could be used as 
resources, to be made available for teachers to refer to when they are handling 
difficult sexualised behaviour from their students. 

2. A standardised toolkit made available to teachers that can be used to assist 
them identify or assess students who may be ‘at risk’ as either victims or 
perpetrators of abuse. 

3. WellStop could usefully work with the College of Education, or another 
appropriate organisation, on the development, trial and evaluation of these 
guidelines and toolkits. 

4. Respondent teachers displayed a reluctance to ‘hand over’ their students to 
outside experts, but at the same time expressed a desire for advice and support. 
When outside agencies such as WellStop approach schools, teachers are more 
likely to be receptive if agencies focus, at least initially, on offering support 
and advice. It is essential to bear in mind that whatever else happens, the 
teacher still needs to manage the child daily in the classroom.  

5. It appears that about two thirds of teachers are likely to encounter 
inappropriate sexualised behaviour at some time in their careers. Following up 
findings in the literature, it might be appropriate to include some education 
regarding inappropriate sexualised behaviour as a normal part of teacher 
training, and to ensure that there is regular follow-up and/or teachers are made 
aware of available advice and support from within schools and from outside 
agencies. 

6. WellStop might also work with the Colleges of Education on the development 
of training within their programmes on the identification and assessment of 
students whose behaviours indicate a need for intervention. This should also 
be followed up regularly within teachers’ ongoing professional development 
programmes.  
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Appendix 1 
 

 

Table 21: Sexually aggressive children: social demographics and psychological factors 

 

Not all sexually aggressive children have been sexually abused and not all children who have been 
sexually abused go on to abuse…. 
Abuser and victim characteristics 
• age when first experienced being 

abused 
• age when first abusing  
• relationship of abuser to victim  
• age of perpetrator to victim 
• type of coercion used 

In some children who are sexually aggressive 
• A history of sexual abuse often includes severe 

physical and emotional abuse and neglect 
• Sexually aggressive children demonstrate a high 

degree of sexual preoccupation 
• Sexual preoccupation may or may not include an 

aggressive component to fantasies 
Family characteristics and 
environments 
 

For the majority of sexually aggressive children 
• There is a history of parent / child problems  e.g. 

broken families, domestic abuse, substance abuse, 
overly sexualised atmospheres with no boundaries, 
parents with histories of abuse, or multigenerational 
abuse 

• Most sexual abuse of children is by family members – 
most often fathers 

• Few fathers live within the home 
School performance / Social 
relationship skills 
 

• Lower than average IQ 
• Frequently have learning problems or other academic 

problems 
• Most have very poor peer relationships 
• Most relationships characterised by aggression, fear, 

uncertainty and impulsiveness  
• Poor: social skills, problem solving, tolerance and 

positive coping skills 
• Relationships tend to be strained and involve conflict 
• Minimal positive relationships  
• Conduct disorders, deficit disorders and hyperactivity 

Victimisation experiences 
 

Among those who have been sexually abused 
• These children seem to have experienced greater 

frequency and severity of sexual abuse 
Sexual and aggressive preoccupation 
 
Sexually aggressive behaviours: rape, 
molesting and sexually inappropriate 
behaviours 
 

• The older child is more likely to have committed rape 
• The younger child is more likely to behave in sexually 

inappropriate ways 
• Among children with sexually aggressive behaviours 

some show other concerning activities e.g. fire-setting; 
bed-wetting; animal mutilation/cruelty; disturbed 
behaviours related to bodily functions 
(elimination/urination) 

Sources: Araji (1997); ATSA (2006); Friedrich (1997); Gray & Pithers (1997);  

               Martin et. al. (2004); Miller (2001); Visard et. al.  (2007) 
 
As illustrated in the above Table, the environment in which a child grows up plays a 
significant role, and children from the most deprived and emotionally impoverished 
backgrounds are at greatest risk.  
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Appendix 2 
Environmental Factors that may contribute to children’s inappropriate sexual 
development.  
  
Table 22: Technology /media factors  

Technology/ media as a contributor to children’s inappropriate sexual 

development 
Television Sexual messages from TV shows are sensational and may reflect 

sexual relations that are dysfunctional 
Internet Internet surfing - children may discover sexually explicit material that 

is inappropriate for their age  
This material may be very emotionally disturbing e.g. child 
pornography. Internet chat rooms may discuss sexuality in ways 
beyond the appropriate grasp of the child 

Source: Johnson (1999) 
 
Table 23: Neighbourhood factors 

The neighbourhood as a contributor to children’s inappropriate sexual 

development  

Children who are not appropriately supervised (e.g. after school when parents are 
working) 
Time may be spent with older siblings/friends who pursue sexual behaviours 
In some neighbourhoods sex is influential, e.g. prostitution 
Alcohol use or drug-taking can lead to promiscuous or uninhibited sexual behaviour    
Source: Johnson (1999) 
 
Table 24: The home environment 

Home environment as a contributor to children’s inappropriate sexual 

development 
Living in a home 
with a sexualised 
environment 
 

• Parental fights about sex 
• Sexual jealousy of partners 
• Sexual language 
• Sexual jokes 
• Sexual comments about others’ bodies 
• Sexual gestures 
• (Negative) sexual comments about men and women 
• Pornography 
• Explicit videos 
• r/x-rated movies watched when children present 

Living in a home 
where there is 
little or no 
physical, sexual 
or emotional 
privacy 
 

• bathroom doors with no lock  
• being told details of parents’ sex lives/sex problems 
• children’s bodies are inspected/ groomed/ touched 
• must kiss people they don’t like  
• people do not knock before entering bedrooms/ bathrooms 
• sexual behaviours and nudity occur in living areas 

regardless of discomfort of children 
Source: Johnson (1999) 
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Table 25: The needy parent 

The needy parent as a contributor to child’s inappropriate sexual development 
The child’s parent may feel lonely/ rejected: turns to their child to meet parent’s own 
emotional needs 
• these needs may be sexualised in some cases  
• the child is required to sleep in parent’s bed 
• the child is expected hear parent’s problems 
• the child is expected to be a partner substitute, e.g. shopping, movies 
• the child is over exposed to sexual needs/ attitudes/ feelings – covert sexual 

abuse/incest 
• the child becomes confused, emotionally, physically and sexually. There can be a 

generalised sexual tension 
Source: Johnson (1999) 
 
 
Table 26: Family violence 

Family violence in the child’s living situation is a contributor to child’s 

inappropriate sexual development 
• Living in an environment where sex is routinely paired with violence  
• Living in an environment where sex is used by the parental figure in exchange 

for drugs or to avoid being hurt/beaten  
• Children who have been made to observe others genitalia or sexual acts for the 

sexual pleasure of others 
• Witnessing violence to others (especially parents / caregivers / siblings) 
• Witnessing violence that includes the use of sexually explicit language 
• Witnessing the rape or sexual violation of a parent or a sibling 
Source: Johnson (1999) 
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Appendix 3 
 
Table 27: The continuum of behaviour that raises concern 

Less damaging to others  ◄---------------------------------------------------► Highly damaging to others 

Reacting Engaging Intrusive and coercive 
Reacting to their own 
victimisation 
 
 
Sexually compulsive and self-
stimulating manner (not towards 
others) 

Very extensive but largely 
mutual interaction with other 
children (who usually have also 
been sexually abused) 

Involves coercion, bullying and 
a power imbalance 
 
 
May occur without the consent 
of one of the parties 
There is often fear, shame and 
discomfort 

Source:  Friedrich in Araji (1997) 
 
Children who demonstrate sexually reactive behaviours have a focus on sexuality 
that is out of step with their age group. Their behaviours are often driven by anxiety 
and are an attempt to come to grips with their exposure to sexual experiences that 
were inappropriate for their age and developmental stage as shown in the Tables 
above. They may have been sexually abused or lived in homes that are highly 
sexualised.  
 
Children who are engaging in extensive mutual sexual behaviours may have also 
experienced some form of abuse: sexual, physical, emotional, all three or a 
combination of these. Sex is a coping mechanism, a way to make friends, and to 
cope with intense and overwhelming feelings of loss, abandonment, fear or 
loneliness; leading them to seek out children with similar experiences. Anger and 
aggression are rarely found among these children, there is usually no significant 
difference in age or developmental status between the children who engage in these 
mutual behaviours, and it is not unusual for these children to be siblings. These 
children are usually highly skilled in keeping secrets, but they do not use force or 
coercion. They are usually very matter of fact about sex and sexual behaviours which 
they engage in are often adult-like, but rarely occur for sexual arousal or 
pleasure. These children often lack social success and success at school and they are 
often in the care of the state. 
 
Children who sexually harm other children commonly choose those who are weaker 
or more vulnerable than themselves. These victims may or may not be siblings, who 
are coerced by social or emotional threats, to gain compliance and to prevent the 
child from ‘telling’. Children demonstrating these types of behaviours frequently live 
in dysfunctional environments and have often experienced abuse themselves. Their 
harmful behaviours are compulsive responses to the sexual aggression they 
themselves have experienced, and are often paired with feelings of loneliness, rage 
and fear, as shown in Table 28. 
 
This type of response is easily habituated and can escalate as experiences of 
powerlessness, inadequacy, threat, and fear increase. A sexualised type of response is 
used instead of using effective coping and social skills that would involve 
communication and conflict resolution. It appears that for the abusing individual 
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some improvement in their sense of feeling powerful and being in control is present 
in every type of sexually abusive behaviour. 
 

Table 28:  Pathway to abuse 

Pathway to abuse 
An event occurs  

(physical, sexual and or emotional abuse and/or neglect and/or witnessing domestic violence) 
� 

This event may be repeated or different events may trigger negative self perceptions and feelings of 
helplessness, fear, anxiety. A ‘victim’ thought pattern develops 

� 
A world view develops: the assumption is that the future will be similar and therefore unsafe 

� 
Person feels unable to control what happens to them. Feelings of inadequacy, powerlessness, fear and 

anxiety are overwhelming. Initially attempts are made to avoid expected outcomes but eventually 
retaliatory or compensatory behaviours occur 

� 
Behaviours are compensatory; they counter internalised perceptions  

of inadequacy and helplessness, fear and anxiety 
� 

Attempts are made to exert power over others in sexual and non sexual ways.  
The ‘other’ is seen as less than one’s self, or as having fewer rights than the perpetrator 

� 
Power based thinking improves the sense of wellbeing and positive self regard. This is a maladaptive 

coping response. It is gratifying because it provides feelings of power and control 
� 

The more the focus on the gratification associated with the behaviour, the less willing the person 
becomes to struggle with anxiety to inhibit the behaviour (an internal battle between right and wrong) 

� 
There develops a maladaptive and dysfunctional power based response style 

 to problematic events involving - 
� 

Sexualised expressions of non sexual needs performed at the expense of another individual - 
� 

Leading to an internal perception or experience of adequacy, superiority, dominance, empowerment 
But 

These behaviours are maladaptive because power/control responses do not  
lead to the development of self-control or improve the individual’s coping skills 

Source: adapted from Lane (1991) 
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Appendix 4 
 
Focus group questions, Telephone interview questions and Survey form. 
 
Focus group questions 

1. Have you seen abusive or inappropriate sexual behaviour amongst Year 7 & 8 
students? Describe the behaviours? What did you do about it, if anything? 

 
2. Have you seen inappropriate use of technology, e.g. for sexual harassment 

amongst Year 7 & 8 students? Describe the behaviours? What did you do 
about it, if anything? 

 
3. How do you distinguish between behaviours that are seen as ‘disturbing’ and 

those that are part of ‘natural or normal’ curiosity? 
 

4. What support and information do teachers have available for dealing with such 
behaviours? Your experiences with support and information? The pros and 
cons of the available support and information? 

 
5. What kinds of support and information would you like to have available to 

assist you in managing students who display these behaviours? 
 

6. When we ask teachers to talk about these issues, and in preparing our survey, 
what, in your opinion are the key questions to ask?  What words or phrasing 
are important? What are the areas of potential misunderstanding? 

 
7. Any other comments?  

 
 
Telephone Interview questions 
We have five main topics; the first one is about children’s behaviour at school. 
1.  

• Can you tell me what sorts of inappropriate or unacceptable behaviours 
you’ve seen among year 7 and 8 students at your school?  (For example, 
truancy, rudeness, theft, bullying.) 

• Have you seen any behaviours that you would call disturbing in some way 
(apart from bullying for example being harming to someone)?  

• Have you observed sexually inappropriate behaviours among year 7 and 8s?  
• How did you find out about or recognise the behaviours that you have become 

aware of?  
• Have you seen or experienced inappropriate behaviour by students towards 

teachers? 
• Without actually describing these behaviours, can you say what it was about 

them that was inappropriate? 
• Thinking about behaviour you’ve seen among year 7 or 8 students, would you 

distinguish between behaviour that’s inappropriate and behaviour that’s 
abusive?  
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• You mentioned XX as inappropriate behaviour, can you tell me briefly what 
you did about it, if anything?  

 
2. Let’s talk about inappropriate use of technology and telephones.  

• Have you observed any telephone or Internet bullying or other inappropriate 
use of technology?  Any examples? How did you find out about them? What 
did you do? (Prompt – photography) 

• Was it obviously inappropriate in your view– would other teachers have had 
the same reaction as you? What about parents? 

• Do you feel sufficiently up to date and competent with the technology to be 
able to detect and prevent inappropriate use of it? 

• If not, would you like further training or upskilling? If so, who do you think 
could do provide that training? When? Where? How often? 

• Does your school have a system for monitoring Internet use? Type of system? 
How well does it work, in your view?  

 
3. Your awareness of inappropriate behaviour among year 7 and 8 students 

• Do you think that your students might be engaging in inappropriate behaviour 
that you don’t actually see but you suspect?  

• Are there any particular occasions, events or times of year when you have 
been aware of an increase in inappropriate behaviour? 

• Have you observed any differences between boys and girls in terms of 
inappropriate behaviour? 

• Any differences among special needs children? 
• What about any cultural differences? 
• In terms of identifying and managing inappropriate behaviours, how important 

is it to establish a good rapport with students and be available to them? 
• Are you able to do this? How do you do it? 

Prompt: Inappropriate sexual behaviour? 
 
4. Our next questions are about information and support for teachers 

• What information and support do you as a teacher have now, for dealing with 
inappropriate behaviour among year 7 and 8s? (Prompt with the Police 
programmes – anti-bullying, Kia Kaha, and ‘Keeping Ourselves Safe’) 

• Do you know of any programmes or services that are available to teachers to 
help manage inappropriate behaviour amongst their students? (Prompt if 
necessary with Kia Kaha, Keeping Ourselves Safe, Netsafe) 

• Have you ever used these? Has your school ever used them? 
• Do you know of any other agencies or people who can provide support? 

(Prompt if necessary with education officers from government departments, 
NGOs, WellSTOP?) 

• Does your school have a written policy on what to do about the management 
of different inappropriate behaviours amongst students? 

• If so, have you seen it or read it or do you know what’s in it? Do other 
teachers at your school? 

• How useful is it? 
• When you’ve been managing inappropriate behaviour amongst students, did 

you feel supported by the senior staff or other teachers at your school? 
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• Do you sometimes involve parents in your management of their child’s 
behaviour? What sort of things would you call the parents about? How does it 
work out? What are some difficulties? What helps? What are the things you 
don’t call the parents about?   

 
5. In an ideal world, what information would teachers have -- 

• for identifying inappropriate behaviour amongst your students? 
• for managing that behaviour? 

 
In an ideal world, what support would teachers have in managing inappropriate 
behaviour? 
 

6.        Demographic questions: 
� Could you tell me how long you’ve been a teacher of year 7 and 8 students? 
� How long have you been a teacher? (In NZ)  
� Could you please tell me your ethnicity? 
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Section A 
This section asks about Year 7 & 8 student behaviours that have come to your 
attention. 
 
1.    Behaviours among Year 7 & 8 students at school.  

How often have the following behaviours come to your attention? 

Please tick box to indicate how often   

 

a. Disruptive, noisy behaviour 
� Never         � Hardly ever   � Sometimes  � Often 

 
b. Stealing 

� Never         � Hardly ever   � Sometimes  � Often 
      
c. Answering back, being cheeky  

� Never         � Hardly ever   � Sometimes  � Often 
    
d. Inappropriate sexually explicit language  

� Never         � Hardly ever   � Sometimes  � Often 
  
e. Violent behaviour by students towards other students 

� Never         � Hardly ever   � Sometimes  � Often 
      
f. Violent behaviour by students towards teachers 

� Never         � Hardly ever   � Sometimes  � Often 
  
g. Students bullying other students 

� Never         � Hardly ever   � Sometimes  � Often 
    
h. Students bullying teachers 

� Never         � Hardly ever   � Sometimes  � Often 
    
i. Bringing pornography to school 

� Never         � Hardly ever   � Sometimes  � Often 
 

j. Damage to school property, including graffiti 
� Never         � Hardly ever   � Sometimes  � Often 

 
k. Inappropriate sexual behaviour 

� Never         � Hardly ever   � Sometimes  � Often 
    
l. Use of alcohol/drugs (in or out of school) 

� Never         � Hardly ever   � Sometimes  � Often 
 
m. Lighting fires (fire-setting) 

� Never         � Hardly ever   � Sometimes  � Often 
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n. Cruelty to insects, animals or birds 

� Never         � Hardly ever   � Sometimes  � Often 
 
 

 
2.   Students’ inappropriate use of technology, such as the Internet or cell phones. 

Please tick box to indicate how often you have encountered the following 

behaviours 

 
a. Inappropriate Internet site use e.g. bullying on social networking 

websites (such as Bebo, MySpace or Facebook)   
� Never         � Hardly ever   � Sometimes  � Often 

 
b. Sexually inappropriate Internet site accessed  

� Never         � Hardly ever   � Sometimes  � Often 
 

c. Cell phone used for bullying 
� Never         � Hardly ever   � Sometimes  � Often 

  
d. Cell phone used to send sexually inappropriate pictures or 

messages  
� Never         � Hardly ever   � Sometimes  � Often 

     
e. Cell phone used to send other inappropriate pictures or messages 

� Never         � Hardly ever   � Sometimes  � Often 
 

f. Sending sexually harmful emails 
� Never         � Hardly ever   � Sometimes  � Often 

 
g. Sending threatening / bullying emails 

� Never         � Hardly ever   � Sometimes  � Often 
   
 

 

 

 

 

 

 

 

 

 

Next page:    Section B
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Section B 
This section asks about the management of inappropriate behaviours in school 
 
3. Please describe briefly an instance of inappropriate behaviour that was 

particularly difficult to manage. 

This may be behaviour such as bullying or extremely disruptive behaviour. 

But please do not write here about sexually inappropriate behaviour. 
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________  
 
 

 

4. How did you manage this behaviour? 

Please tick as many boxes as are appropriate  

 

� Managed it by myself, without any other help 
� Managed it with the help of another teacher 
� Managed it by myself, after discussing with expert in school 
� Managed it by myself, after discussing with expert outside school 
� Managed it by myself, following school’s known policy and practice 
� Student’s parents/family were involved in managing it 
� Another teacher managed it 
� An expert from outside school managed the student  
� Other. Please specify________________________________________________ 
_____________________________________________________________________ 
  
 
 
 

5. Thinking about Year 7 & 8 students, please list behaviours that have 

come to your attention which are sexualised behaviours in the school 

context, BUT which you consider normal behaviours for this age group. 
_____________________________________________________________________
_____________________________________________________________________  
_____________________________________________________________________
_____________________________________________________________________  
_____________________________________________________________________
_____________________________________________________________________  
Use additional sheet at end of survey for any further comments (Write ‘question 5’) 
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6. Thinking about Year 7 & 8 students, please list behaviours that have 

come to your attention which are sexualised behaviours in the school 

context, and which you consider outside the normal range of behaviours 
for this age group. 

_____________________________________________________________________
_____________________________________________________________________  
_____________________________________________________________________
_____________________________________________________________________  
_____________________________________________________________________
_____________________________________________________________________  
Use additional sheet at end of survey for any further comments (Write ‘question 6’) 
 
 

 

7. Have you ever encountered sexualised behaviour by your Year 7 or 8 

students that was so inappropriate that you consider it ‘disturbing’? 

 
� Yes – Now go to Question 8 � No – Now go to Question 14 below 
 
 
 
8. Please describe briefly a particular instance where you encountered 

sexualised behaviour by one of your year 7 or 8 students that was 
inappropriate, harmful, abusive or disturbing. 

_____________________________________________________________________
_____________________________________________________________________  
_____________________________________________________________________
_____________________________________________________________________  
_____________________________________________________________________
_____________________________________________________________________  
 
 
 

9.  How did you manage this student’s behaviour? 

Please tick as many boxes as are appropriate  

 

� Managed it by myself, without any other help 
� Managed it with the help of another teacher 
� Managed it by myself, after discussing with expert in school 
� Managed it by myself, after discussing with expert outside school 
� Managed it by myself, following school’s known policy and practice 
� Student’s parents/family were involved in managing it 
� Another teacher managed it 
� An expert from outside school managed the student  
� Other. Please specify________________________________________________ 
_____________________________________________________________________ 
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10. Did you discuss this student’s behaviour with the other students in order 

to minimise harm to them? For example, other members of the class who 

may have been involved, even just as onlookers?  

 
� Yes – Now go to Question 11 � No – Now go to Question 12 
 
 
 
11. What did you do to minimise harm to other students? 

Please tick as many boxes as are appropriate 

 

� Discussed the behaviour with class/students as a group 
� Discussed the behaviour individually with students affected 
� Took advice from other teachers  
� Took advice from senior staff at the school 
� Followed established school policy and practice 
� Involved the students’ parents/families 
� Took advice from outside expert 
� Used support provided by outside expert 
� Didn’t need any other help, was able to manage it alone 
� Other. Please describe_______________________________________________ 

_____________________________________________________________________ 
 
 
 
12. In the instance you described in Question 8, what worked best in managing 

the behaviour? 

Please tick one only  

 
� Talking with other teachers 
� Support from other teachers 
� School policy and practice 
� Involving the student’s parents/family 
� Talking with outside expert 
� Support provided by outside expert 
�     Other. Please specify________________________________________________ 
_____________________________________________________________________ 
 
 
 
13. What sorts of support would have been helpful, that you did not have? 

Please tick as many boxes as are appropriate 

 
� More help from senior staff within the school   
� Being able to discuss it with outside expert 
�    Being able to hand whole issue over to outside expert/ agency 
� Having a set school policy that described what to do 
� Other. Please specify____________________________________________ 
_________________________________________________________________ 
� I did not need other support 
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Section C 
This section asks about what policies, practices and agencies are helpful in managing 
students’ behaviour, and sexualised or sexually harmful behaviour 
 
14. If your school has a policy for managing student’s behaviour e.g. 

Assertive Discipline, how helpful is it to you in the management of 

inappropriate behaviour? 
� Very helpful  � Quite helpful        � Not helpful  � No policy 
 
 
15. How important is it to you to have senior staff support you in the 

management of students’ behaviour? 
� Very important       � Quite important       � Not important        � Don‘t know 
 
 
16.  How important is it to you to have other teachers support you in the 

management of students’ behaviour? 
� Very important       � Quite important       � Not important        � Don‘t know 
 

 

17. Does the school have clear guidelines for managing students who display 

sexually harmful behaviour? 
� Yes           �  No           � Don’t know 
 
 
18.   In your view, how comfortable are senior staff at your school when 

discussing students’ sexualised behaviour? 
� Very comfortable      � Quite comfortable      � Uncomfortable   � Don’t know 
 

 

19.  How comfortable are you personally when talking to students, parents and 

others about students’ sexualised behaviour? 
� Very comfortable      � Quite comfortable      � Uncomfortable   � Don’t know 
 

 

20. How confident do you feel that your school has what it needs to handle a 

student’s sexualised behaviour? 
� Very confident      � Quite confident       � Unconfident   � Don’t know 

 

 

21.  How confident do you feel that you have what you need to handle a 

student’s sexualised behaviour? 
� Very confident      � Quite confident       � Unconfident   � Don’t know 
 
 
22.   What type of training or support (if any) would you like to have to help 

you manage students’ sexualised behaviour? Please specify 
_______________________________________________________________
_______________________________________________________________ 
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23.   To what extent would your responses to sexualised behaviour by Year 7 

or 8 students vary, depending on the student’s background, gender or 

other contextual characteristics? 
� Vary a lot         � Vary somewhat         � Would not vary     � Don’t know 
 

 

 

24. Which of the following terms would you use to describe a Year 7 or 8 

student who makes sexual suggestions to, and tries to sexually touch a 

younger student? 

Please tick as many boxes as are appropriate 

 
�  sexually abusive 
�      sick  
�  disgusting 
� inappropriate 
�  a paedophile 
� normal  
� a monster 
�   sexually harmful 
� experimental 
� a predator 
� deviant 
� perverted 
� a sex offender 
�   don’t know 
�   Other please specify 

__________________________________________ 
 
 
 
25.  Below is list of people and agencies available to help teachers.  

 

Which of these have you ever used? 

Please tick boxes as appropriate. 

 
a) Other teachers at school: 

� Used   � Not Used    � Don’t Know/Not applicable 
 

b) Senior staff  at school 
� Used   � Not Used    � Don’t Know/Not applicable 

 
c) The student’s parents 

� Used   � Not Used    � Don’t Know/Not applicable 
 
d) School Board of trustees 

� Used   � Not Used    � Don’t Know/Not applicable 
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e) Group Special Education (GSE) 
� Used   � Not Used    � Don’t Know/Not applicable 

 
e) RTLB (Resource Teacher: Learning & Behaviour) 

� Used   � Not Used    � Don’t Know/Not applicable 
 

f) Public health nurse or school nurse 
� Used   � Not Used    � Don’t Know/Not applicable 

 
g) CAFS (Child, Adolescent and Family Services) 

� Used   � Not Used    � Don’t Know/Not applicable 
 

h) Social Workers in Schools (SWIS) 
� Used   � Not Used    � Don’t Know/Not applicable 

 
i) CYF (Child, Youth and Family) 

� Used   � Not Used    � Don’t Know/Not applicable 
 

j) Police 
� Used   � Not Used    � Don’t Know/Not applicable 

 
k) Netsafe 

� Used   � Not Used    � Don’t Know/Not applicable 
 
l) WellStop 

� Used   � Not Used    � Don’t Know/Not applicable 
 
 
 

26. Here is list of programmes that are sometimes used by teachers.  

Which of these have you used?  

Please tick boxes as appropriate. 

 
a. Kia Kaha 

� Used   � Not Used    � Don’t Know/Not applicable 
 
b. Keeping Ourselves Safe 

� Used   � Not Used    � Don’t Know/Not applicable 
 
c. DARE 

� Used   � Not Used    � Don’t Know/Not applicable 
 
d. Eliminating Violence Managing Anger 

� Used   � Not Used    � Don’t Know/Not applicable 
 
e. Life Education 

� Used   � Not Used    � Don’t Know/Not applicable 
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27. Does your school use any of the following practices to manage potentially 

inappropriate use of technology?  

Please tick as many boxes as are appropriate 

 
� Placement of computer screens so they can be easily viewed by teachers 
� Blocks on certain websites or Internet sites or email 
� Regular checks by teachers or IT person on websites accessed 
� Students can’t download pictures 
� Cell phones not available to students during school hours 
� Other (please describe) _________________________________________  
 
 
 
28. Please describe your main concern about Year 7 & 8 students’ 

inappropriate use of computers / Internet. 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________  

 
 

29. Any other comments? 
_______________________________________________________________
_______________________________________________________________  

 

 

 

Section D 
Finally, some questions about you. 
 

 

30. Your age: 

 
� 20-29 years 
� 30-39 years 
� 40-49 years 
� 50-59 years 
� Over 60 years 

 
 
 
31.  Your gender 

 
� M 
�  F 

 
 
                  Continued over…/ 
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32.  Your ethnicity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
33.   How long have you been a teacher? 

� 0-5 years   
� 6-10 years    
� 11-15 years   
� 16-20 years  
� more than 21 years 
 

 

34.  How many years have you taught Years 7 & 8? 
� 0-5 years   
� 6-10 years    
� 11-15 years   
� 16-20 years  
� more than 21 years 

 

 

35. Please indicate what kind of school/s you currently teach in.  

Please tick as many boxes as are appropriate. 

 
� Full Primary 
� Intermediate 
� State: Not integrated 
� Co-ed 
� Special School 
� State: Integrated 
� Composite 
� Single sex (Girls) 
� Single sex (Boys) 
� Private, Fully registered  

 
Any other comments about the particular nature of your school?  

Which ethnic group do you belong to? 
Tick the box or boxes which apply to you. Please tick as many as are appropriate 
 
�  NZ European 
�  Māori 
�  Samoan 
�  Cook Island Maori 
�  Tongan 
�  Niuean 
�  Chinese 
�  Indian 
�  other (such as DUTCH, JAPANESE, TOKELAUAN).  Please state: 
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Appendix 5  
 
Information Sheet and covering letter to teachers, sent with Survey Form 
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What’s happening with abusive and inappropriate sexual behaviour  

among Year 7 & 8 students? A survey of teachers 
 

Information Sheet -- August 2007  

 
A research project is being undertaken to investigate what are the issues for teachers around 
inappropriate sexual behaviour among Year 7 & 8 students.  
 
This research is being carried out by researchers at the Health Services Research Centre, 
School of Government, Victoria University of Wellington. It is funded by WellStop Inc., a 
community based, non-profit making organisation that works with people who sexually harm 
others or who sexually abuse. WellStop currently provides programmes for men and 
adolescents who have been sexually abusive and who are ready to do something about 
stopping their abusive behaviour. WellStop is now interested in looking at younger people 
and the possibilities of intervention before abusive behaviour becomes entrenched. They are 
interested in the extent to which teachers are aware of inappropriate sexual behaviours 
amongst Year 7 and 8 students, and what sorts of support teachers have, or might like to have 
in their management of these students. 
 
The research is in three stages: 
(1) a focus group with about seven teachers of Years 7 and 8; 
(2) telephone interviews with 10 teachers of Years 7 and 8; 
(3) a survey distributed to all teachers of Years 7 and 8 in Wellington and the Hutt 
 
The first two stages have been conducted and we are now seeking your participation in a 15- 
minute survey. The survey asks about your observations and experiences in managing different 
kinds of behaviour, including sexualised behaviours, among Year 7 and 8 students. It asks about 
what services you currently have to support your management of students’ behaviour, and what 
services you would like to have. 
 
Your information will be treated confidentially and only the members of the research team 
will read your responses. If you wish to receive a summary of the research results, you will 
need to include your name on the survey form. However, your information and details will 
not be seen by anyone except the research team.  
 
It is intended to seek publication of the findings as articles in academic journals and/ or 
presentations at academic conferences. No names or identifying characteristics will be 
reported.  
 
Ethical approval for this research project has been obtained from the Victoria University of 
Wellington Human Ethics Committee. 
 
We hope you agree to take part in this research. If you have any questions about the project, 
now or at any stage in the future, please feel free to contact: 
Marie Russell on 463 6574 or email marie.russell@vuw.ac.nz  or Sue Buckley on 463 7480 or 
email sue.buckley@vuw.ac.nz 
 
Postal address: 
 
Health Services Research Centre  
School of Government 
Victoria University of Wellington 
PO Box 600 
Wellington 
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September 2007 
 
Dear Teacher of Year 7 & 8 students 
 

Why not sit down with a cup of coffee (bag attached) and fill out this 
questionnaire about behaviour among your Year 7 & 8 students, how you 
manage it, and what support – if any – you would like to have? 
 

How long will it take?  
It should take about 15 minutes to answer the questions. 
 
Who’s doing this research and why? 
This survey is conducted by researchers at the Health Services Research 
Centre, Victoria University of Wellington. We have been contracted to carry 
out the research by WellStop Inc. (www.wellstop.org.nz). See the blue 
information sheet for more details.  
 

Ethical approval for the research has been granted by the Victoria University 
of Wellington Human Ethics Committee. Your information will be treated 
confidentially. Only the members of the research team will have access to 
the information you give. Completed questionnaires will be kept in a locked 
cabinet and destroyed after two years. Names and any identifying details 
will NOT be used in the reports we write. Individual schools will not be 
identified. If you have any inquiries about anything to do with the survey, 
please contact: 

Sue Buckley: 04 463 7480 or sue.buckley@vuw.ac.nz  
Marie Russell 04 463 6574 or marie.russell@vuw.ac.nz  

 
The results will be used to help WellStop Inc. and related agencies develop 
programmes to support schools where children display sexualised 
behaviour.  
 
Feel free to contact WellStop if you have any concerns about a student: 
www.wellstop.org.nz or Ph (04) 566 4745. 
 

Please return your completed questionnaire 

to us in the freepost envelope provided. 

 
How can I get the research results? 
If you would like to receive a summary of the research report when the 
study is finished, please tick the box on the front of the questionnaire, and 
write your name and school or address in the space provided. 
 
Thank you 
Yours sincerely 
 
 
 
 
Sue Buckley     Marie Russell 
Research Fellow    Research Fellow 
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Appendix 6 
 
Safety resources 
Currently in New Zealand there are nine specialist community treatment programmes 
for adolescents who sexually offend and one residential unit.  
 
The Community programmes cater for the majority of adolescents who sexually 
offend. They operate group programmes and conjunctive individual and family 
therapy.  Services are contracted out to the three main treatment programmes by CYF. 
 
 
The three main community programmes for adolescents are: 

• Auckland:   
o The SAFE Programme  
o Website: http://www.safenetwork.co.nz/ 
o Phone: 09 377 9898 
o Fax:   09 377 9229 
o Email:  info@safenz.org 

• Wellington:  
o WellStop     
o Website:  www.wellingtonstop.co.nz 
o Phone: 04 566 4745 
o Fax:  04 569 5556 
o email: staff@wellstop.org.nz 

• Christchurch:  
o STOP 
o Website: http://www.stop.org.nz/ 
o Phone:  (03) 371 2793 
o Fax:  (03) 374 9030 
o Email:   info@stop.org.nz 

 
Smaller satellite programmes are currently run in other regional centres: 

• Hamilton  
o SAFE Network  
o Website: http://www.safenetwork.co.nz/ 
o Phone: 07 847 0555  
o Fax:   07 847 0666   
o Email:  mauricej@safenz.org 

• Northland  
o SAFE Network  
o Website: http://www.safenetwork.co.nz/ 
o Phone: 09 430 0249   
o Fax:   09 430 0249  
o Email:  kayen@safenz.org 

• Palmerston North 
o WellStop     
o Website:  www.wellingtonstop.co.nz 
o Ph (06) 356 9666 
o Fax (06) 356 9699 
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o email: pnorth@wellstop.org.nz 
o  

• East Coast (Napier) 
o WellStop     
o Website:  www.wellingtonstop.co.nz 
o Ph (06) 842 2430  
o Fax (06) 842 2470  
o email: eastcoast@wellstop.org.nz 

• East Coast (Gisborne) 
o WellStop     
o Website:  www.wellingtonstop.co.nz 
o Ph (06) 867 0145 

• New Plymouth (affiliated with WellStop) 
o Safe Centre  
o Ph: (06) 758 4178 
o Email: safecentre@xtra.co.nz . 

• Dunedin and Invercargill  
o STOP Trust 
o Website: http://www.stop.org.nz/ 
o Phone:  (03) 477 8090 
o Fax:  (03) 477 8070 
o Email:   info@stop.org.nz 

 
A secure residential facility, Te Poutama Arahi Rangitahi (TPAR), is situated in 
Christchurch, and caters for high-risk adolescents  
 

The Statutory body in New Zealand is: 

• Child, Youth and Family 
o Website: http://www.cyf.govt.nz 
o Free phone: Call 0508 FAMILY (0508 326 459)  
o Fax:   0-9-914 1211  

 

 

Other services  
• Preventing Violence in the Home  

o Free phone: 0508 DVHELP  
o Website: http://www.preventingviolence.org.nz/ 

 
 

• The National Network of Stopping Violence Services 
o http://www.nnsvs.org.nz 
 

• Jigsaw (previously known as Child Abuse Prevention Services New Zealand) 
Jigsaw is a nationwide service with 13 affiliated agencies throughout 
New Zealand. It offers support to families wishing to address their 
abusive behaviour towards their children. 

 
• Are you ok? Programme 

o Website: http://www.areyouok.org.nz/ 
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o Free phone 0800 456 450    
   

• The Keeping Ourselves Safe programme 
o Keeping Ourselves Safe is a child abuse prevention programme for 

schools run by the New Zealand Police and schools 
o http://www.police.govt.nz/service/yes/resources/violence/kos.html 

 
• NetSafe the Internet safety group 

o http://www.netsafe.org.nz/home/home_default.aspx 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


